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Note: Throughout this Self-Study document we use “Psychology Program,” “Program Review,” 
and “Program” to designate the specific Program of focus -- the Psychology Program at 
California Institute for Human Science (CIHS). More generic terms -- “psychology,” “program,” 
… are not capitalized, and degrees within the Psychology Program -- i.e., MA and PhD -- are 
designated as “programs” with the lower-case “p.” Also, “Quarters” is capitalized because it is a 
distinct period of time during the academic year. 
 
PURPOSE OF THE PROGRAM REVIEW 
 
The purpose of the following Program Review is to present a thorough review of the Psychology 
Program at CIHS, highlighting areas of strength and weakness, providing recommendations for 
improvements, and projecting future areas of growth. At the date of this writing (May 18, 2020), 
the Program Self-Study Group has accumulated considerable data and information over a five-
month period (January to May 2020); additional data are always being collected, but we feel 
confident that the Self-Study delivered here presents data and information that are useful to the 
external reviewer, to the Program and its faculty, and to CIHS. 
 
PROGRAM HISTORY AND STUDENT PROFILE 
 
Overview of the Program 
 
The master’s degree in Psychology Program began in early 1996, offering Psychology graduate 
degrees aligned with the Institute’s mission of integrating science and spirituality. The PhD in 
Clinical Psychology program began 2001, at which point CIHS also began its licensure-track 
program for clinical psychologists.  
 
The Institute has previously offered master’s degrees in Clinical Psychology/Marriage and 
Family Therapy (MFT) and is currently on the list of the Board of Behavioral Sciences as an 
approved provider of graduate coursework in marriage and family therapy. Due to limited 
enrollment, however, that specific program is currently inactive, though one recommendation of 
this Self-Study is that the Psychology Program consider reinstituting it. 
 
Students who pursue graduate degrees in psychology at CIHS come from all walks of life but 
generally are individuals who wish to bridge the gap between professional advancement in the 
real world of healing and client-care, while also wishing to explore domains of human 
consciousness beyond the medical model of symptom reduction and reductionist diagnostic 
assessment. CIHS Psychology students often have had their own profound healing experiences 
and are wishing for an educational environment that fosters their own growth and 
developmental trajectory while also preparing them for inclusion in the many-faceted world of 
the psychological sciences, whether as researchers, licensed clinicians, or complementary and 
alternative healing practitioners. Psychology students are often working adults, and are 
attracted to the work-friendly course times, asynchronous learning opportunities, and the 
provision of an education at a distance, all of which the Program offers. 
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Instructional Method 
The method of instruction in the Psychology Program involves a hybrid learning model, 
incorporating regular live classes, both in-person (when circumstances permit) and online via 
the Zoom video conferencing system, as well as asynchronous learning through the Moodle 
online learning platform. Students thus participate in formal instruction, discussion and 
classroom-based learning (either in person or online), and engagement via online asynchronous 
discussions and exposure to related media and content. Faculty expectations are centered 
around ensuring student engagement, regular assessment of students’ progress/improvement 
in courses and in the Program as a whole, and providing up-to-date, relevant, and contemporary 
literature and material in the psychological sciences. Multi-modal instructional methods are 
similarly encouraged during live portions of classes -- i.e., the use educational films and clips, 
writing prompts, practicing methods and techniques, group-based activities, simulations, and 
discussion-oriented lectures aimed at stimulating thought and critical self-reflection. Currently 
there is no practicum-specific coursework, and this remains an area of growth for the Program. 
Indeed, the Program Director is even now (May 2020) developing practicum-oriented courses 
for implementation in the coming academic Quarters.   
 
Psychology Program faculty are experienced instructors who care deeply for their students and, 
like many of those students, choose to come to CIHS because they believe in the mission and 
the principles developed by Dr. Motoyama several decades ago. They are also clinicians, 
therapists, and researchers in the field of psychology, and have been selected on the basis of 
their skills and knowledge related to the profession in its varied aspects. Additionally, faculty 
have demonstrated knowledge and experience in non-traditional areas of psychology, 
commensurate with the mission and principles and with CIHS’ Institutional Learning Outcomes 
(ILOs). Thus, CIHS Psychology faculty are competent psychological professionals even as they 
are also deeply engaged in their own journey of self-discovery and demonstrate competency 
and understanding in holistic, consciousness-based theories and related practices. 
  
Student Enrollment, Demographic Information 
 

Enrollment.   Over the last six years (2015-2020), the Psychology Program has 
averaged 3.5 new enrolled students per year in the Program. 

 
Since Fall 2014 the PhD in Psychology Program has averaged 9.14 students enrolled 
per quarter in its programs. 

 
Since Fall 2014 the MA in Psychology program has averaged 1.28 students enrolled per 
quarter in its programs. 

 
Current enrollment (Spring Quarter 2020) in the Program is 14 students altogether -- 12 
doctoral students and 2 master’s students.  

 
Demographic Information.  Current demographic data for Psychology students indicate 
that 66% of psychology students are female, while 34% are male. 
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Current demographic data also indicate that 22% of enrolled students are Asian, while 
11% identify as two-race, and 66% identify as White. Demographic data spread over a 
five-year period are not available at this time. 

 
Two students in the Program currently reside in Canada, while another student recently 
moved to Southern California from Iran. Another current Psychology student emigrated 
to Southern California from Turkey approximately 6 years ago, while another recent 
graduate, an American citizen, grew up in Cambodia.  

 
Ratios of applicants to enrollees are not currently available, though the Director of 
Admissions and Enrollment has begun to track such information and to document it via 
the Populi Student Information System. 

 
Major Changes in the Program  
 
The faculty has enjoyed a stable roster of faculty members and consistent program delivery in 
recent years. Recently (2018), however, Roger Cavnaug, PhD, long-time faculty member, 
formally entered retirement and is now affiliated with CIHS as a program consultant. Since then, 
CIHS has hired new Psychology faculty, including Nick Bustos, PhD, LMFT, and Tambria Hunt, 
PhD. Additionally, many courses related to clinical licensing have undergone review and 
updating through the combined efforts of Nick Bustos, PhD, Sharon Mijares, PhD, Michelle 
Fauver, PhD, and Tambria Hunt, PhD.  

 
Nick Bustos was appointed Acting Director of the Program in June 2019. Before Dr. Bustos took 
over as Acting Director, the Program was led by the then Academic Dean of CIHS. During his 
tenure as Acting Director, Dr. Bustos highlighted areas for updating, improvement, and 
expansion within the Psychology Program. Given that he already has many duties in his role as 
Dean of Student Life and as a faculty member in the Program, CIHS conducted a search for a 
new Director for the Program, which resulted in consideration of two well-qualified candidates in 
early 2020. Dr. Sharon Mijares, who had taught in the Program for several years and has ample 
teaching and practical experience, was selected in February 2020 as the new Program Director. 
She assumed her responsibilities as Director on March 15, 2020.  
 
Dr. Mijares, who is well respected by CIHS faculty and students and is also an internationally 
recognized author and speaker, immediately proposed to interview all of the currently active 
Psychology students, and she has subsequently completed those interviews and established a 
good rapport with each student. Similarly, she has proposed updates and improvements to the 
Psychology Program, including improving and increasing partnerships with community agencies 
and ensuring that course offerings are in keeping with advancements in the field. In April 2020, 
we should note, Dr. Mijares was in Egypt, where she received a prestigious international award 
and also completed her latest book. 
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Description of the Self-Study Group  

The Self-Study Group was comprised primarily of the following members: Sharon Mijares, 
Director of the Psychology Program; Nick Bustos, Psychology Program faculty member, former 
Acting Director of the Psychology Program, and Dean of Students; William Howe, Dean of 
Academic Affairs. In addition, the three other faculty members in the Psychology Program – 
Michelle Dexter, Michelle Fauver, and Tambria Hunt – received a copy of the Self-Study draft in 
March 2020 and were encouraged to read it and offer their input, and then at the end of May 
2020 they received a revised draft and were encouraged to read it and offer input at that point. 
Also of importance, Wanda Nitsch, Acting Director of Institutional Research and Assessment, 
played an integral role in guiding and advising the Self-Study Group. The Curriculum Committee 
of the Faculty Senate and the Faculty Senate itself received the Self-Study in May 2020 and 
were encouraged to read it and offer any input, and then, following an established process, the 
Institutional Effectiveness Committee (IEC) received a draft and was encouraged to read it, offer 
perspectives and suggestions, and approve it . In short, the Self-Study Group was comprised 
principally of the Program Director, the former Acting Director, the Dean of Academic Affairs, 
and the Acting Director of Institutional Research and Assessment, though many others – the 
other 3 Program faculty, the members of the Curriculum Committee and the Faculty Senate, 
and the members of the Institutional Effectiveness Committee also had the opportunity to 
participate in the Self-Study process. 

ACADEMIC CURRICULUM 
 
General Overview of the Curriculum 
 
CIHS’ master’s and doctoral degrees in General and Clinical Psychology, with the option for a 
specialization in Integral Psychology, prepare students to participate in the versatile field of 
psychology. CIHS is a California state approved school by the Bureau for Private 
Postsecondary Education (BPPE) and the California Board of Psychology (BOP) to offer a 
licensure track PhD in Clinical Psychology. Because psychology is a versatile healing art with 
traditional, clinical, and nontraditional holistic paths, the Institute offers distinct options for the 
MA and PhD programs in psychology, licensure and non-licensure. The PhD Clinical 
Psychology program prepares students for license eligibility to become a Clinical Psychologist in 
California for students who want a more traditional career. Additionally, CIHS offers an MA in 
General and Integral Psychology or PhD in Clinical Psychology with an emphasis in Integral 
Psychology for those who choose a more alternative route and may already have degrees as 
healing practitioners, as psychotherapists, or in related alternative and complementary domains. 
 
The core curriculum emphasis of the MA in the Psychology Program is designed to provide 
entry-level graduate students with a solid grounding in the basic foundations of psychology. 
Upon successful completion of the core curriculum, the student fulfills the remaining degree 
requirements by taking courses in substantive areas in psychology, including clinical 
psychology. The clinical psychology emphasis is designed to prepare students for the Institute's 
Ph.D. program in Clinical Psychology. If an integral emphasis is desired, the course program 
follows a more interdisciplinary track with an emphasis on general psychology, integral 
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psychology, Comparative Religion and Philosophy, and/or Life Physics. Most Program students, 
as the demographic data above have indicated, are enrolled in the PhD program, and, in fact, 
those who enroll in the MA program usually transition into the PhD program.  
 
CIHS' PhD in Clinical Psychology program provides students with the necessary training to work 
in the diverse field of psychology, from both a traditional (clinical licensure) and non-traditional 
standpoint. Additionally, psychology students are schooled in viewing the client as a 
progressive, spiritual human being, in keeping with the mission and principles of the Institute. As 
such, the emphasis on consciousness, mind, body, spirit, and the importance of incorporating a 
range of healing modalities is honored throughout the curriculum.  
 
List of Courses in the Curriculum  
 
See Attachment A, “Outline of Courses.” 
 
Map of Course Learning Outcomes Aligned to Program Learning Outcomes 
 

Institutional Learning Outcomes Mapped to Program Learning Outcomes 
 

ILO 1: Express a holistic view of the complementarity of scientific, spiritual and inter-religious 
perspectives. (PLO1 and 5) 
  
ILO 2: Articulate human existence as multi-dimensional, including body, mind, and spirit, 
fundamentally communal and individual, for the betterment of a sustainable global society. 
(PLO1 and 5) 
  
ILO 3: Apply quantitative and qualitative research methods to advance multiple developmental 
mindfulness and wellbeing practices. (PLO 2 and 4) 
  
ILO4: Apply information literacy to critically evaluate and ethically solve problems in the human 
sciences. (PLO 3) 
  
ILO5: Articulate, through written and oral communication, the transdisciplinary nature of the 
human sciences. (PLOs 3 and 4) 
 

Program Learning Map for the PhD in Psychology Program, Linked with Courses 
  
PLO 1: Explore and treat people as ever evolving, multidimensional beings on a developmental 
journey toward wholeness, which encompasses the domains of mind, body, and spirit. [ILO1,2] 

·   Foundations in Integral Studies 
·   Consciousness Studies 
·   Human Sexuality 

PLO 2: Apply transdisciplinary research, theory and praxis for effective counseling and 
communication in both traditional and non-traditional settings. [ILO3] 
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·   Family Violence, Partner Abuse & Child Abuse 
·   Sociocultural Influences and Intervention Strategies 
·   Human Sexuality 

PLO 3: Construct a synthesis of holistic thought that includes consciousness and spirituality. 
[ILO4,5] 

·   Foundations in Integral Studies 
·   Consciousness Studies 
·   Spiritual Education 

PLO 4: Explore and advance the theory and application of a broad spectrum of healing 
modalities, to include both traditional and non-traditional approaches. [ILO3,5] 

·   Psychotherapy: Approaches and Strategies 
·   Psychology of Mind, Body, Energy 
·   Couple Therapy  
 

PLO 5: Develop a personal framework for the ‘self-as-healer,’ underscored by the notion that 
personal healing and ongoing self-development is positively correlated with professional 
aptitude [ILO1,2]. 

·   Counseling & Communication Skills 
·   Human Development and Archetypes 
·   Psychotherapy: Approaches and Strategies 

 
What measures are in place to assure the curriculum is contemporary and meets 
discipline-specific needs of the profession and/or community? 

 
The measures taken in order to ensure that the curriculum is contemporary and meets 
discipline-specific needs are primarily accomplished through syllabi oversight. All faculty are 
required to submit their syllabi weeks in advance of the start of their courses, and those syllabi 
are reviewed by both the Dean of Academic Affairs and the Program Director. If changes, 
updates, or revisions need to be made, faculty are informed and required to make the changes. 
In one specific example, a recent psychology faculty member was unsure about a certain 
textbook to use for class. In consultation with the Program Director, who reviewed the syllabus 
and corresponded with the faculty member, the appropriate decisions and updates were made 
to reflect current state of the art findings related to that area of study.  
 
This also requires that Program Directors are well-versed and up to date on changes in the field. 
CIHS, we suggest, should consider sending Program Directors to ongoing, education-specific 
continuing education programs or workshops in order to ensure that they are their faculty 
remaining abreast of changes in the field. 
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Identifying Student Learning Goals 
 

Each course in the Program is required to include Course Learning Outcomes (CLOs), which 
comprise the learning goals for that course. CLOs have been required on each course syllabus 
for 2 years now, and in December 2019 the Dean of Academic Affairs asked the Program 
faculty to consider revising their CLOs by using strong action verbs that reflect the hierarchy of 
learning skills in Bloom’s taxonomy of learning skills.  

 
Each course, too, is required to link its CLOs with Program Learning Outcomes (PLOs) that 
were developed in late 2019 and implemented in Winter Quarter 2020. Thus, each course, as 
noted on the course syllabus, is now required to include CLOs and the PLOs to which they are 
linked. 

 
PLOs for the Psychology Program are differentiated by level -- masters and doctoral. Masters 
level PLOs, and the Institutional Learning Outcomes (ILOs) to which they are linked, are as 
follows: 

 
PLO 1: Understand people as ever evolving, multidimensional beings on a 
developmental journey toward wholeness,which encompasses the domains of mind, 
body, and spirit. [ILOs 1 and 2] 
 
PLO 2: Apply transdisciplinary research, theory, and praxis for effective counseling and 
communication in both traditional and non-traditional settings. [ILO 3] 
 
PLO 3: Explain and use holistic thought, that includes consciousness and spirituality. 
[ILOs 4 and 5] 
 
PLO 4: Describe the theory and application of a broad spectrum of healing modalities, to 
include both traditional and non-traditional approaches. [ILOs 3 and 5] 
 
PLO 5: Discuss a personal framework for the ‘self-as-healer,’ underscored by the notion 
that personal healing and ongoing self-development is positively correlated with 
professional aptitude. [ILOs 1 and 2] 
 

Program Learning Outcomes (PLOs) for the Psychology Program’s Ph.D., and the links from 
those PLOs to ILOs, are as follows: 

 
PLO 1: Explore and treat people as ever evolving, multidimensional beings on a 
developmental journey toward wholeness, which encompasses the domains of mind, 
body, and spirit. [ILOs 1 and 2] 
 
PLO 2: Apply transdisciplinary research, theory, and praxis for effective counseling and 
communication in both traditional and non-traditional settings. [ILO 3] 
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PLO 3: Construct a synthesis of holistic thought, that includes consciousness and 
spirituality. [ILOs 4 and 5] 
 
PLO 4: Explore and advance the theory and application of a broad spectrum of healing 
modalities, to include both traditional and non-traditional approaches. [ILOs 3 and 5] 
 
PLO 5: Develop a personal framework for the ‘self-as-healer,’ underscored by the notion 
that personal healing and ongoing self-development is positively correlated with 
professional aptitude. [ILOs 1 and 2] 

 
The master’s and doctoral PLOs are similar but are clearly differentiated by the action 
verbs, which indicate higher-order skills on Bloom’s taxonomy for the Ph.D. degree. 
Hence, instead of “Understand,” “Apply,” “Explain,” “Describe,” and “Discuss” for the 
master’s degree PLOs, the doctoral PLOs emphasize “Examine,” “Apply,” “Construct,” 
“Explore,” and “Develop.” The master’s PLOs, then, tend to focus on the first 3 skill 
levels of Bloom’s taxonomy of learning skills, while the Ph.D. PLOs tend to focus on the 
upper 3 levels. “Apply,” which is common to the master’s PLO 2 and the doctoral PLO2, 
is strong enough, we believe, to emphasize application and practice at both levels 

Course Learning Outcomes (CLOs) for all courses taught since Winter Quarter 2020 and Spring 
Quarter 2020 have been mapped to Program Learning Outcomes (PLOs), and that process of 
linking CLOs to PLOs will continue in the Summer and Fall Quarters 2020 and beyond. Since 
this is an ongoing process that involves the development of Summer and Fall Quarter 2020 
course schedules (with the possibility that new courses will be added to the schedules), a 
complete PLO/CLO mapping is not available at this time. Nevertheless, the Program completed 
a mapping of all extant Program courses to Program PLOs during the Winter Quarter 2020 and 
has recently (Spring Quarter 2020) revised that mapping so that it includes levels of mastery 
(i.e., “Emerging” [“E”], “Developed” [“D”], or “Fully Developed” [“FD”]). The map is included 
within the “Doctor of Psychology and Doctor of Psychology Licensure Educational Program 
Assessment Plan” (see Attachment B), a document which, as a whole, indicates the scope of 
the Program’s assessment plans, though it focuses largely on the doctoral degree. The 
document was created by the Program faculty in consultation with the Acting Director of 
Institutional Research and Assessment, Wanda Nitsch. Since 86% of current Program students 
are enrolled in the doctoral program, we feel that the document accurately represents the 
Psychology Program as a whole at this time. 

  

Student Learning Assessment Process and Result 

The student learning assessment process and the results to date are set out in (a) the section 
below entitled “Student Learning Results” and (b) the “Doctor of Psychology and Doctor of 
Psychology Licensure Educational Program Assessment Plan” (see Attachment B). The 
process, as those two texts demonstrate, involves multiple forms of assessment and a thorough 
assessment process. It should be added here, however, that all student learning assessment 



12 
 

results, though obtained most immediately by Program faculty and the Dean of Academic 
Affairs, are reviewed by the Faculty Senate and then by the Institutional Effectiveness 
Committee (IEC), both of which are encouraged to make recommendations for improvement 
that the IEC can approve for implementation. 

Educational Assessment Plan 

The Educational Assessment Plan for the Program is set out in the aforementioned “Doctor of 
Psychology and Doctor of Psychology Licensure Educational Program Assessment Plan” (see 
Attachment B). That document sets out the PLOs, the Program requirements, the licensing 
requirements, a curriculum map for core course requirements, a curriculum map for clinical 
licensing requirements, the summative assessments and their alignment with PLOs, the people 
involved with the PLO assessments, the assessment plan and its results, and additional 
information on Program outcomes.  Again, though that document focuses largely on the doctoral 
degree within the Program, information therein is also relevant to the master’s degree. In 
addition, the master’s degree is assessed through the several assessment components 
described under “Student Learning Results” below. Finally, the educational effectiveness plan 
for the Program is embedded within the broader CIHS “Institutional Effectiveness Long-Range 
Plan” (see Attachment C). That broader plan describes timelines, for example, that are highly 
relevant to the Psychology Program as well as to CIHS at large – i.e., timelines for reports on 
course evaluations, PLO assessments, Program reviews, faculty effectiveness, and 
graduation/retention/employment, all of which bear directly on and frame the educational 
effectiveness plan of the Psychology Program. 

Student Work Samples  

The most salient student work samples for the Psychology Program are the dissertations. Nine 
dissertations are available online and are included here as Attachment D, “Psychology Program 
Dissertations: Student Work Samples.” All nine were used in the recent assessment of PhD 
PLOs 1, 2, 3, and 4. With a slight change to the wording of PLO 1 (from “Examine…” to “Explore 
and treat…”), PLOs 1, 2, and 4 were assessed as meeting or exceeding the standard set at 
3.00 (“Developed”), meaning that the average of the 3 assessors’ ratings of the nine 
dissertations met the standard or, put another way, that the dissertations so assessed met the 
standard. On PLO 3, the mean rating was 3.01 on the first Criterion but 2.41 on the second 
Criterion, which indicates that ratings on the first Criterion for PLO 3 met the 3.00 standard but 
ratings on the second Criterion of PLO 3 fell short of the 3.00 standard. The second Criterion, 
which focuses on “consciousness and spirituality,” should be addressed by Program faculty. 
Note again, incidentally, that 12 of the 14 (86%) currently enrolled students in the Psychology 
Program are doctoral students, so the dissertations are appropriate work samples for the 
student population in the Program. Also, most students who enroll in the master’s degree have 
gone on in recent years to enroll in the doctoral program; hence, most Program students enter 
as doctoral students or become doctoral students after completing core Program requirements 
though initially enrolled as master’s students. 

 



13 
 

Effectiveness of Current Methods/Procedures for Assessing Student Achievement 

The current methods/procedures for assessing student achievement and the effectiveness of 
each are described below under “Student Learning Results.” In sum, the methods/procedures 
include assessment of each student’s achievement on CLOs, assessment of students’ 
achievement on PLOs, assessment of summative assignments (dissertations, final course 
papers, final course projects), assessment of engagement and evidence of preparation in live 
class sessions by the Dean of Academic Affairs, and assessment of their learning on the 
student end-of-course evaluation surveys, which include items that ask students to assess their 
learning of something new, the clarity of their understanding, the degree to which they were 
encouraged to participate, the freedom they had to express themselves, the degree to which 
they were engaged and stimulated, and the extent to which the course added to their “overall 
body of knowledge.” Thus, there are both direct and indirect methods/procedures that are 
utilized in assessing student achievement. 

Changes Recommended for Improving the Program’s Curriculum 

The curriculum/assessment data collected over recent Quarters, together with the perspectives 
of faculty who have now taught in the Program for at least 3 years, indicate that the following 
changes can be considered for improving the Program’s curriculum: 

1)  PRACTICAL/EXPERIENTIAL COMPONENTS IN COURSES: The inclusion of more 
practical/experiential components is recommended for many courses, both with licensure in 
mind for those students seeking licensure and with practice-based learning for everyone in the 
Program, many of whom seek the use their learning for professional practices. Each Program 
course should address the inclusion of practical/experiential components, without compromising 
the theoretical/conceptual learning that may be essential to the course. Perhaps most 
significantly here, the theoretical and practical components of the courses should be seamless 
and interwoven. In any case, students have indicated on end-of-course evaluations, in mid-
course evaluations administered by the Student Advisory Senate, and in private conversations 
with the Dean of Academic Affairs, that what they want is more practical/experiential 
components in many of their Program courses. With that in mind, the Dean is asking all 
Program faculty – and all CIHS faculty – to indicate on the revised “Syllabus Template” -- 
starting Summer Quarter 2020 -- how their courses will incorporate practical/experiential 
learning. Syllabi will be reviewed carefully by the Dean to ensure that faculty address this 
addition to the “Syllabus Template” and that they follow through with practical/application-based 
components in their Summer Quarter courses and in courses in subsequent Quarters.  

2)  INCREASED ENGAGEMENT OF THE ADJUNCT FACULTY IN CURRICULUM 
DEVELOPMENT AND ASSESSMENT: The Faculty Senate resurrected itself early in 2020 and 
is now assuming some responsibility for oversight of curriculum and assessment. It fully 
understands that such oversight is an integral part of its responsibilities. Nevertheless, it seeks 
to meet only once each academic Quarter. We recommend that it meet at least three times 
each Quarter, even if it must be online. The Curriculum Committee, a Faculty Senate committee 
initiated in late February 2020 at the Faculty Senate meeting, has now demonstrated that it is 
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taking an active role in oversight of curriculum and assessment, but the Faculty Senate as a 
whole needs to meet more frequently to review and potentially approve Curriculum Committee 
recommendations for change and then transmit those recommendations to the Institutional 
Effectiveness Committee (IEC) for approval and an implementation process. The Faculty 
Senate, too, should work to ensure that adjunct faculty (within the Psychology Program but also 
more broadly), who may have one or more jobs as well as other responsibilities, are more 
engaged in curriculum development and assessment. That may require negotiating with the 
CIHS administration for resources to support such faculty engagement. Alternatively, each 
academic Program – and the Psychology Program for our present purposes – may want to 
develop an online means of engaging each adjunct faculty member in a specific slice of 
curriculum and assessment review/improvement. At present, in any case, the adjunct faculty – 
in Psychology, but also in the other two academic Programs as well, have little to motivate them 
to engage actively in oversight of curriculum and assessment. This needs to change, such that 
Program faculty share such oversight with the Program Directors. 

3)     INCREASED ENGAGEMENT OF STUDENTS IN CURRICULUM DEVELOPMENT AND 
ASSESSMENT: Though students do well in completing end-of-course evaluations, which are 
significant indirect means of assessing the curriculum and student learning, they could be 
engaged with curriculum and assessment more actively. Recently, they have implemented a 
mid-course student evaluation survey, and the results of that evaluation, analyzed and 
summarized by the Dean of Academic Affairs, provide yet another indirect means of reviewing 
the curriculum and participating in assessment processes. We fully expect that such mid-course 
evaluation surveys will continue each academic Quarter going forward. Still, we recommend that 
students take a more active role in ways such as the following: (a) the Student Advisory Senate 
should work closely with the Faculty Senate to provide perspectives that contribute to the 
Faculty Senate’s curriculum and assessment oversight responsibility; (b) all students in 
Psychology Program courses in a given academic Quarter should complete the same rubrics 
that Program faculty complete on each student’s achievement of CLOs and each student’s 
achievement of summative course assignments – that is, each student should complete those 
rubrics in terms of his or her own performance, after which the Program Director and the Dean 
of Academic Affairs should compare the faculty’s and the students’ ratings, analyze any 
significant differences, and then make recommendations to the Faculty Senate for changes that 
address improved student learning; (c) all students should provide truly authentic, honest ratings 
on the student end-of-course evaluations; at present the evaluations are so extraordinarily 
positive – perhaps because students believe their anonymity may be comprised as a result of 
small class sizes -- that the data are perhaps not as useful as they could be. 

4)  POTENTIAL DEVELOPMENT AND IMPLEMENTATION OF A MARRIAGE & FAMILY 
THERAPY PROGRAM: Such a program was recommended in January 2020 by the then Acting 
Director of the Psychology Program; though data should be gathered to support this 
recommendation, it seems clear from anecdotal evidence that there is a market for this 
program. (see “Suggested Improvements for PSY Programs,” Attachment E). 
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5)     CERTIFICATE PROGRAMS: This might include, for example, possible development and 
implementation of coaching and spiritual counseling certificate programs. (see “Suggested 
Improvements for PSY Programs,” Attachment E). 

6)     COMMUNITY RELATIONSHIPS: Development of relationships with local entities that could 
provide Program students with practical experiences in the community. (see “Suggested 
Improvements for PSY Programs,” Attachment E). 

7)     INCREASED CURRICULUM STRUCTURE/COHERENCE: The would focus on the 
development of increased structure and coherence in and across the curriculum. Recently this 
was discussed in terms of the mapping of levels of mastery on individual Program courses, thus 
compelling the Program to focus on sequencing of courses, a possibility that may run up against 
Program size but is certainly well worth exploring. (see “Suggested Improvements for the PSY 
Programs,” Attachment E). 

8)     IMPLEMENTATION OF THE RECENTLY APPROVED MA-TO-PHD ADVANCED 
STANDING POLICY: This new policy, developed by Dr. Bustos, is under consideration by the 
Institutional Effectiveness Committee and will be approved and implemented by June 2020. The 
two other CIHS academic programs are following this example set by the Psychology Program 
to develop similar policies, an indication of the extent to which the Psychology Program -- the 
largest of the three programs at CIHS -- influences the Institute as a whole. 

The “Student Learning Results” below provide details about learning results, the data they 
provide for guiding ongoing Program improvement, the strengths and weaknesses of the 
assessment plan, and changes needed to improve assessment and the Program’s curriculum. 

STUDENT LEARNING RESULTS 

Student results on Intended outcomes 

Student learning results are formally assessed through the use of several strategies, including 
Course Learning Outcomes (CLOs), Program Learning Outcomes (PLOs), summative 
assessment assignments, direct observation of class learning by the Dean of Academic Affairs, 
and end-of-course student evaluations that have items relevant to student learning. 

CLOs: 

CLOs had been present for some time at CIHS, but they were created and implemented in what 
was largely an uncoordinated and unsystematic fashion. All faculty, however, were asked to 
develop quality CLOs that make use of Bloom’s taxonomy of learning skills for their Winter 
Quarter 2020 syllabi – that is,  CLOs that make use of verbs such as “understand,” “apply,” 
“evaluate,” “create,” … Most faculty developed reasonable CLOs for that Quarter and did in fact 
link CLOs and PLOs. Prior to the start of the Spring Quarter 2020, the Dean of Academic Affairs 
requested that faculty give even greater attention on their Spring Quarter syllabi to their CLOs, 
links between those CLOs and PLOs, and links between those CLOs and major course 
assignments (e.g., final papers, final projects). Faculty complied well with that request, with 
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some even exceeding expectations by linking their CLOs to both PLOs and Institutional 
Learning Outcomes (ILOs). The expectation for the Summer Quarter 2020 syllabi will remain the 
same – faculty are expected to link CLOs to PLOs and also link CLOs to course assignments. In 
addition, faculty will be asked on those Summer Quarter syllabi to discuss formative and 
summative assessment and also practical/application course components. Thus, CIHS has 
been embedding the expectation that faculty develop and use quality CLOs which are integrally 
linked to PLOs and to course assignments and that those faculty think across their courses 
about outcomes students are expected to demonstrate by the end of the courses. The Dean of 
Academic Affairs has underscored the importance of these links through messages to the 
faculty. An example of a Spring Quarter 2020 syllabus from the Psychology Program course 
“Counseling and Communication,”  which includes CLOs and their links to PLOs and course 
assignments, is included as Attachment F. 

At the end of Winter Quarter 2020, those Psychology Program faculty who taught during the 
Quarter (Drs. Bustos, Mijares, and Fauver) were asked by the Dean to complete rubrics that 
assessed the status of each of their students on (1) their achievement in terms of the CLOs and 
(2) their achievement in terms of major course assignments. The results across the 3 teaching 
faculty are displayed in Attachment G. Those results indicate clearly that most Winter Quarter 
2020 students in the Program achieved at a “Developed”  (3.00) or “Fully Developed” (4.00) 
level in terms of CLOs and summative course assignments, thus exceeding, in general, the 3.00 
standard set for achievement of the CLOs and summative assignments. 

Those 2 kinds of rubrics will be used again to assess each student in each Psychology Program 
course at the end of the Spring Quarter and at the end of every academic Quarter going 
forward. In short, the CLOs, we believe, are regularly assessed in terms of each student’s 
achievement of them. Also, at the end of each Quarter the patterns of achievement of Program 
students on the CLOs will be examined to determine what changes the Program may wish to 
consider in order to improve student learning. Such changes may include implementing course 
delivery strategies that more appropriately address student achievement of the CLOs or 
adjusting the CLOs themselves. Since the CLOs are foundational elements of student learning 
in the Program, linked as they are to the PLOs and then also to the ILOs, the Program Director 
and faculty are monitoring the CLOs and students’ achievement of them carefully. 

PLOs: 

The Psychology Program has had PLOs for a few years, but new PLOs were created by the 
Program faculty, working closely with the Dean of Academic Affairs and the President, in 
December 2019, and then implemented in the Winter Quarter 2020, which began in early 
January. There are 10 Program PLOs – 5 for the PhD degree and 5 for the MA degree. The 
PLOs for the two degrees are similar but the key verbs in the PhD PLOs reflect higher order 
learning skills on Bloom’s taxonomy – i.e., “Examine,” “Apply,” “Construct,” “Explore and 
advance,” and “Develop” for the PhD PLOs, in contrast to “Understand,” “Apply,” “Explain,” 
“Describe,” and “Discuss” for the MA PLOs. 
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 The PhD PLOs and the MA PLOs have already been set out above under “Map of Course 
Learning Outcomes Aligned to Program Learning Outcomes.” The PhD and MA PLOs are 
intentionally quite similar in their wording, since students are expected to develop the same 
kinds of skills in both programs. At the same time, however, the higher order verbs used in the 
PHD PLOs (except for PLO 2) indicate that learning is clearly differentiated from one level to 
another, with students in the PhD program expected to demonstrate learning that reflects 
Bloom’s higher order learning skills while students in the MA program are expected to 
demonstrate learning that reflects less rigorous and demanding skills on Bloom taxonomy. 
Clearly, as the verbs indicate, PhD students in the Program must demonstrate more active 
doing and practical application – “Construct,” “Develop” – and more original thinking – 
“Examine,” “Explore and advance” – than students in the MA program, which emphasizes the 
more basic skills such as “Understand,” “Explain,” “Describe,” and “Discuss.” 

Assessment of student learning in terms of the Program’s PLOs began in earnest in 2019, 
shortly after they were developed. Jess Bonds, who served as Director of Institutional Research 
and Assessment at that time, began a rigorous assessment of the PhD PLOs, completing 
assessments of PhD PLOs 1, 2, and 4 by Winter 2020. Dr. Bonds’ methodology made use of 
the 9 online CIHS PhD dissertations (2015-2018), 3 assessors who rated the 9 dissertations of 
the PLOs, and a test for inter-rater reliability. He set a benchmark for satisfactory achievement 
of the PLOs at “3,” using the categories commonly in use by WSCUC of “Initial” = 1, “Emerging” 
= 2, “Developed” = 3, and “Fully Developed” = 4. While using ordinal numbers to correspond 
with the 4 concepts may be statistically questionable, Dr. Bonds’ method was generally valid 
and reliable. In brief, he found that the Psychology PhD met the benchmark of “3” on PLOs 2 
and 4 but fell slightly short – “2.85” – on one of the two criteria used to assess PLO 1. Dr. Bonds 
recommended that the Psychology Program either re-think how the Program can meet PLO 1 or 
change the wording of that PLO to more accurately reflect what the doctoral dissertations 
demonstrate – that is, an orientation that includes treatment. After some reflection, the Program 
faculty chose to change the wording of PLO 1 so that it would read as follows: 

  

            Explore and treat people as ever evolving, multidimensional beings on a developmental           
 journey toward wholeness, which encompasses the domains of mind, body, and spirit. 

The change in the wording of that PhD PLO was approved by the Curriculum Committee of the 
Faculty Senate, by the Faculty Senate itself, and by the Institutional Effectiveness Committee in 
May 2020. 

The results of Dr. Bonds’ assessments of PhD PLOs 1, 2, and 4 are included as Attachment H, 
“Assessments of PhD PLOs 1, 2, and 4. Briefly, those results indicate that student summative 
work products -- 9 online Psychology Program dissertations assessed independently by 3 
assessors -- met the standard of 3.00 (“Developed”), with the exception of the results obtained 
on PLO 1, which demonstrated a 2.85 and which, given that it fell short of the 3.00 standard and 
given the recommendation of Dr. Bonds, was re-worded so that it more accurately reflects the 
focus of Program dissertations.  
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The assessment of the remaining two PhD PLOs – 3 and 5 – was subsequently addressed by 
the Program faculty in concert with the acting Director of Institutional Research and 
Assessment, Wanda Nitsch, and the Dean of Academic Affairs. PLO 3 was assessed using 
much the same methodology as Dr. Bonds had used – the 9 online Psychology Program 
dissertations, 3 assessors, a test for inter-rater reliability, and the benchmark of “3.00” 
(“Developed”) as the standard for successful achievement. The results of those assessments 
are included as Attachment I, “Assessments of PhD PLOs 3 and 5.” Briefly, the assessment of 
PLO 3 revealed that the dissertations met the 3.00 standard for PLO 3 on the first Criterion but 
fell short on the second Criterion, suggesting that Program faculty should consider adjusting the 
PLO or re-thinking the focus of doctoral dissertations. PLO 5 was assessed through the use of 4 
summative papers written by students in a recent iteration of the  “Counseling and 
Communication” course; results indicated that students’ summative papers in that course met 
the 3.00 standard (“Developed”), thus indicating that the Program is meeting PhD PLO 5. 

The 5 PLOs for the Master’s degree are not being assessed as a part of this Program Review. 
They will be addressed before the end of 2020, however. Again, the MA degree in the 
Psychology Program constitutes, given student enrollment, a minor part of the Program. 

SUMMATIVE ASSESSMENT ASSIGNMENTS: 

In the WSCUC Report (April 2020) that followed the WSCUC Team Visit to CIHS (March 5-6, 
2020), the Team noted that CIHS needs to address summative assessment in its Programs. 
With that in mind, the Dean of Academic Affairs asked the Curriculum Committee of the Faculty 
Senate to explore summative assessment in the three academic Programs. In addition, he 
revised the “Syllabus Template” so that it now includes the following section, which each faculty 
member will be expected to address beginning in the Summer Quarter 2020: 

  

[Formative and Summative Assessment: Faculty should address here how they will assess 
students in the course. Formative assessment is often conceived as how students are assessed 
during a course – e.g., quizzes, discusses, participation), whereas summative assessment is 
often conceived as how students are assessed at the end of a course – e.g., final exam, final 
course paper. Formative assessment focuses on what students are learning as the course unfolds 
or evolves; summative assessment focuses on what students have learned from the course as a 
whole. Besides your discussion here, please also attach at the end of the syllabus any rubrics 
you use for either formative or summative assessment. For additional information on the two kinds 
of assessment see cmu.edu/teaching/assessment/basics/formative-summative.html  or  
edglossary.org/summative-assessment/ .  An example of a chart that addresses a hypothetical 
course’s assessment is as follows: 

  



19 
 

TYPE OF 
ASSESSMENT 

ALIGNMENT WITH CLO FORMATIVE OR SUMMATIVE 

Weekly quizzes CLO # Formative 

Self-reflection exercises CLO # __ Formative 

Final paper CLO # Summative 

Final project CLO # Summative 

] 

Faculty in the Psychology Program, as in the other two academic Programs at CIHS, will be 
expected to complete that section of the “Syllabus Template.” In sum, CIHS – and this includes 
the Psychology Program – has responded quickly to the call by WSCUC for summative 
assessment of student learning. 

Obviously, too, as already noted, summative assessment has occurred with the assessment of 
PhD PLOs, and it occurs with the Quarterly assessment of each Program student’s achievement 
of summative assignments in each course.  

  

DIRECT OBSERVATION OF CLASS LEARNING 

The Dean of Academic Affairs visited at least one on-site, live class meeting or one synchronous, 
“live” class session of an online course for every instructor in the Psychology Program during the 
Spring Quarter 2020. Thus, he visited at least one class of all 5 Psychology Program instructors 
– Nick Bustos and Sharon Mijares, faculty who teach in the Program on a Quarterly basis; and 
Michelle Dexter, Michelle Fauver, and Tambria Hunt, faculty who teach in the Program some but 
not all Quarters. 

It should be noted that CIHS courses include far more than just the live or synchronous class 
sessions which the Dean observed. There may be forums, group projects, readings, and other 
elements that are part of a course but are not necessarily addressed in the live or synchronous 
sessions. But the Dean visited live or synchronous class sessions in order to assess teaching and 
learning at CIHS, particularly in terms of student-faculty interaction, student-student interaction, 
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and the demonstration of learning by the students. CIHS credit hour policy requires that all online 
courses meet at least one hour per week, and most courses, including those in the Psychology 
Program, exceed that requirement. 

The Dean rated the five classes that he visited according to the ratings in the following chart, 
where 1 is low and 10 is high (Courses are designated A-E in order to maintain the anonymity of 
the faculty, though the Dean is well aware of who A-E are and, given the ratings, possible 
improvements they can make): 

 

COURSE EXTENT CLOs 
ADDRESSED 

STUDENT 
ENGAGEMENT 

STUDENT 
PREPARATIO
N 

FACULTY 
PREPARATIO
N 

FACULTY 
KNOWLEDGE 

A 9 9 8 9 9 

B 9 9 8 9 9 

C 7 7 6 8 10 

D 8 8 8 9 9 

E 9 10 9 9 9 

  

  

The table demonstrates that across the board faculty in the Psychology Program are delivering 
substantive, meaningful courses. In general, the instruction and learning demonstrate that 
Program faculty ensure the learning addresses the Course Learning Outcomes (CLOs). Given 
that the CLOs have been improved significantly over the past two academic Quarters and that 
faculty have been reminded of them repeatedly by the Dean and the Faculty Senate, it is clear 
that Psychology Program faculty are attuned to their CLOs and are ensuring that learning is 
oriented so that students are achieving them. In addition, it was evident during the visits that 
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students are actively engaged in the learning and actively participate in class discussion and 
dialogue. Likewise, faculty preparation and faculty knowledge are both readily in evidence, 
findings that confirm results obtained on the Fall Quarter 2019 student end-of-course evaluation 
survey (See immediately below). If there is anything that the visits reveal that may need 
improvement, it would seem to be student preparation, though all five class visits occurred 
during the pandemic crisis, a time in which many students, as they themselves often made 
clear, felt stressed and overwhelmed. Also, one faculty member who demonstrates 
commendable knowledge of the subject and of the discipline in general could do more to 
engage students actively in the learning rather than lecture; that conclusion has been shared 
with the faculty member, and he and the Dean will discuss strategies for enhancing student 
engagement during the faculty/Dean meetings to be conducted this summer 2020. 

END-OF-COURSE STUDENT EVALUATIONS: 

The Dean of Academic Affairs went through all student end-of-course evaluations from 2015 to 
2019 – a total of 16 academic Quarters and 78 Psychology Program courses for the four-year 
period. Those data had never been analyzed or utilized previously. The results are discussed in 
Attachment J, “Student End-of-Course Evaluations, 2015-2019. Briefly, those results indicate 
that across all items on the survey the Psychology Program faculty average 6.60 on a 7.00 
scale, where 1 is low and 7 is high. The results demonstrate, in short, that Psychology Program 
faculty have performed consistently well over recent years. Indeed, 4 of 7 achieved an average 
rating over the four years of 6.68 or higher. One faculty member achieved an average rating of 
6.12, which is clearly out of sync with the other faculty members. That faculty member’s average 
rating of 6.12 was affected substantially by a few courses in which students expressed some 
dissatisfaction. The Dean is working closely with that faculty member, has visited his class, and 
is pleased to see that current students are quite satisfied with the teaching and learning in his 
courses during the past two Quarters. 

The Fall Quarter 2019 student end-of-courses evaluations adopted a different rating scale and 
different narrative items. On these evaluations the Psychology Program faculty demonstrated 
even higher results, with commendably high results on teacher preparation, syllabus 
preparation, course organization, providing timely feedback, communication, knowledge of the 
subject, qualifications, and engaging students actively in learning. No areas were identified by 
students as in need of improvement. In fact, the results of this Quarter’s evaluations were so 
high that the Dean wonders about their validity – i.e., Are students in the Program’s small 
classes (averaging 2.3 students per course) afraid that their identities might be all too apparent 
and hence provide only high ratings (Course evaluations are submitted anonymously and the 
identities of students are not revealed at any point; nevertheless, there could be a kind of 
expectancy effect here due to the small class sizes). The results for all 3 academic Programs at 
CIHS are summarized in Attachment K, “Student End-of-Course Evaluations, Fall Quarter 
2020”; those results, though for CIHS at large, are representative of results for the Psychology 
Program.  

Winter Quarter 2020 student end-of-course evaluations have not yet been analyzed. 
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In general, Psychology Program student end-of-course evaluations reveal that students feel that 
Program courses and instructors are providing them with a quality education. Some areas that 
were identified by the Dean of Academic Affairs as in need of attention -- e.g., glitches with 
technology, appropriate use of textbooks, and the pacing of courses -- have been addressed in 
the past 5 months (January-May 2020), as the follow-up notes by the Dean at the end of 
Attachment K indicate.  

The Effectiveness of Student Learning and its Relation to Program Outcomes  

By this time – May 2020 -- the Psychology Program has put in place the assessment 
components noted above – i.e., CLOs, PLOs, summative assessment processes, direct 
observation of classes and instruction and student learning therein, and student end-of-course 
evaluations, which are analyzed, summarized, and shared with recommendations for changes. 
Moreover, the Program has developed an Assessment Plan that includes a mapping of courses 
against PLOs and the level of mastery of each PLO – “Initial,” “Emerging,” “Developed,” “Fully 
Developed” – that is associated with each Program course. This structure has been developed 
largely over the past six months – November 2019 to May 2020; thus, the collection and 
analysis of data, though well underway at this point, must be ongoing through the coming 
academic Quarters before a thorough determination of Program effectiveness can be achieved. 
Nevertheless, the Program – and CIHS in general – has made significant progress since 
November 2019 in establishing a well-conceived assessment plan and in implementing that plan 
so that much information is now available to assess the effectiveness of student learning and its 
relation to program outcomes. In particular: 

·        The CLOs have been improved so that they now utilize the language of Bloom’s hierarchy of 
learning skills, and each CLO has been linked directly to one or more PLOs, thus establishing a 
direct connection between the outcomes faculty intend for student learning in each course and 
the learning that is expected with each of the PLOs. Furthermore, the CLOs have now become 
embedded in the Program culture, such that faculty teach their courses with the CLOs in mind, 
link course assignments with the CLOs, and understand the links between CLOs and the PLOs. 
At the end of the Winter Quarter 2020, Program faculty assessed each student on their 
achievement of the course CLOs, and that assessment of each student in each course will 
continue at the end of each subsequent Quarter, including the current Spring Quarter 2020. 
Through this Quarter-to-Quarter assessment of each student’s achievement of each course 
CLO, we have made significant progress in understanding the degree to which students are 
achieving the PLOs to which the CLOs are linked. The Winter Quarter assessments of each 
student on the CLOs indicate that students are meeting or exceeding the standard 
(“Developed”) for achieving the CLOs and, given the CLO-PLO linkages, are also achieving the 
PLOs.   

·        Student achievement of each of the 5 PLOs for the Psychology PhD degree has been 
assessed through a careful procedure for each of those PLOs. PLOs 1, 2, and 4 were assessed 
by January 2020 using the 9 online doctoral dissertations completed by Program students 
between 2015 and 2018. Three assessors were used to assess the 9 dissertations, and the 
mean of their ratings – 1 = “Initial, 2 = “Emerging,” 3 = “Developed,” and 4 = “Fully Developed” -- 
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was calculated. The results for PLOs 2 and 4 indicated that Program students’ dissertations met 
or exceeded the 3.00 (“Developed”) standard that was set as evidence for meaningful student 
learning on a PLO. The results on PLO 1, which included two criteria, demonstrated that the 
PLO had been achieved on the first criterion but that learning at the 3.00 standard fell just short 
(2.85) on the second criterion. The Director of Institutional Research and Assessment 
recommended that the Program adjust the curriculum so that that second criterion could be met 
in the future OR that the Program change the wording of PLO 1 from “Examine…” to “Explore 
and treat…,” since the dissertations frequently focused on clinical treatment. The Program 
decided to change the wording of PLO 1, thus making it almost certain that the dissertations 
would evidence the 3.00 standard on the criterion that fell slightly short of that standard. 

PLO 3 was assessed in May 2020 with the same 9 dissertations used to assess achievement of 
PLOs 1, 2, and 4. Here too, 3 assessors were used to rate the dissertations – this time 
specifically in terms of PLO 3 – and the same rating scale – 1 = “Initial,” 2 = “Emerging,” 3 = 
“Developed,” 4 = “Fully Developed” – was employed. Results fell short on one of the two criteria, 
which focuses on “consciousness and spirituality.” The Program, as previously noted, will seek 
to address that shortfall in Summer 2020. 

PLO 5 was assessed through the use of the 4 doctoral students’ final papers in a recent 
iteration of the “Counseling and Communication” course, from which PLO 5 was specifically 
designed. Three assessors read and rated the papers on the same 1-4 scale used for PLOS 1, 
2, 3, and 4. Results indicated that the PlO had met the 3.00 standard and was thus achieved. 

·        Summative assessment assignments were rated by each teaching faculty member at the 
end of Winter Quarter 2020 for each student in their courses. The 1-4 scale used in assessing 
the PLOs (1 = “Initial,” 2 = “Emerging,” 3 = “Developed,” 4 = “Fully Developed”) was used here 
as well. In all 3 Winter Quarter courses the individual students met or exceeded the standard of 
3.00. Thus, on summative assessment measures students in the Program clearly met the 3.00 
standard for effective learning. This same summative assessment assignments procedure will 
occur at the end of the Spring Quarter and all subsequent Quarters so that the Program will 
have trend data on the effectiveness of student achievement on summative assignments. 

  

·        The direct observation of class learning, as noted above, indicates quite clearly that 
Program classes are addressing the CLOs and engaging students actively in learning, thus 
underscoring the discussion above about student learning on the CLOs and the PLOs. 

·        The end-of-course student evaluations, too, have demonstrated over several years now that 
students are learning effectively, especially in terms of their engagement in and interest in the 
individual courses. 
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Changes/Innovations Recommended to Improve Student Achievement of Program 
Outcomes: 

The Psychology Program – and CIHS in general – is well on the way now with successful 
assessment of student learning. CLOs, PLOs, summative assessment assignments (and 
assessment of those each Quarter and in terms of each student), class visits by the Dean, and 
a lengthy and thoroughly analyzed student end-of-course evaluation system are all now well in 
place and are providing useful data that are collected, analyzed, and used to make appropriate 
changes. Assessment conducted over the past six months, for example, has revealed several 
changes that have been recommended and, in some cases, implemented, thus already “closing 
the loop.” The following deserve note:  

·        CLOs: Analysis of each student’s achievement of CLOs in Program courses (Winter Quarter 
2020) has revealed that students are meeting the standard (3.00 = “Developed”) on Program 
CLOs. The Program will look carefully at the CLO data for each student at the end of the Spring 
Quarter for additional data. Also, the Program is reviewing and discussing all CLOs developed 
thus far to determine if they exhibit conceptual validity; changes to the wording will be 
implemented as appropriate and in support of improved student learning. At this point, the 
instructor for “Advanced Qualitative Research Methods, for example, has added “It should have 
a holistic or psycho-spiritual focus” to CLO 4, which focuses on the development of a major 
course paper. Her rationale for the change is that it increases the alignment with PLO 3 and with 
the CIHS mission and principles.  

·        PLOs: As noted above, PLO 1 for the PhD degree has been changed because the PLO 1 
assessment suggested that changing it might be appropriate so that the revision would more 
accurately reflect what students are learning and what they are developing as summative 
assignments – that is, dissertations. Assessment results for PLO 3, which fell short of the 3.00 
standard on one criterion, will be addressed in Summer 2020 and appropriate changes 
recommended and then implemented when approved by the process that includes review by the 
Faculty Senate and the IEC. These changes demonstrate the thoroughness of the PLO 
assessment process and what it has revealed. As with the CLOs, too, the PLOs are being 
reviewed by the faculty for conceptual validity; possible changes to the wording will be 
implemented as appropriate and in support of improved student learning. 

·        Summative assessment: Since the PLO assessment for the PhD degree was based largely 
on dissertations, which are summative assignments, the discussion of the PhD PLO 
assessment immediately above is pertinent here. Again, PhD PLO 1 was changed slightly – 
from “Examine…” to “Explore and treat” – because the 9 online dissertations used for the 
assessment of PLO 1 indicated that many of the dissertations focus on treatment rather than 
analytical examination. In brief, the use of this summative assignment – dissertations – 
compelled the Program to change the wording of PLO 1 so that it more accurately reflects what 
students are learning and researching. 

In terms of other summative assignments – e.g., final course papers/projects --, the assessment 
of those assignments at the end of Winter Quarter 2020 indicated that students are achieving at 
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a “Developed” (3.00) or “Fully Developed” (4.00) level. No changes in them appear necessary at 
this point. The Spring Quarter assessment of summative assignments will suggest whether or 
not this level of achievement remains consistent.  

·        Class visits: Visits to classes of all 5 Program faculty members’ classes during the Spring 
Quarter 2020 indicate that all 5 are addressing the CLOs in their instruction and are generally 
engaging students actively in class. One faculty member appears to be engaging students 
somewhat less actively, and that has been noted on the “Class Visit Protocol” (see Attachment 
L) for that faculty member and will be discussed with her during the one-on-one annual meeting 
with the Dean in Summer Quarter 2020.  

·        Student end-of-course evaluations: Though student end-of-course evaluation data are in 
general extraordinarily positive, there are some concerns that students have raised on the 
evaluations. Those include minor problems with the technology (Zoom or Moodle), inappropriate 
use of textbooks, the pace of the course, and irregular feedback. The Dean of Academic Affairs 
has addressed each of those issues in messages transmitted to all CIHS faculty. In addition, 
technology issues were addressed at the start of the Spring Quarter 2020 through an updated 
Zoom use guide and an updated Moodle manual, both of which were distributed to all CIHS 
faculty and students. Also, the revised “Syllabus Template” now includes instructions to faculty 
about appropriate ordering of texts, appropriate cost of texts, and appropriate use of texts in a 
course. The Dean of Academic Affairs was attuned to the pacing of classes during his class 
visits to class of all 5 Program faculty in Spring Quarter 2020 and noted no unusual pacing 
issues – e.g., too rapid or too slow. Ensuring regular feedback has not emerged again since it 
was an issue in the Fall Quarter 2020 student end-of-course evaluations, and the Program 
Directors and the Dean are now carefully monitoring courses to ensure that feedback to 
students is regular and appropriate. 

  

 
 
FACULTY QUALITY 
 
Faculty Background 
 
See Attachment M, “Faculty Background Information.” That attachment details faculty degrees, 
teaching experience, licenses, trainings, clinical experience, work-related experiences, and 
professional publications and presentations. The 5 Program faculty are well qualified, well 
trained, active in practical/applied experiences, and attuned to the unique mission and principles 
of CIHS. 
 
Faculty Professional Development  
 
Faculty professional development is promoted through the following: (1) All faculty receive a 
copy of CIHS’ “A Vision for Scholarship,” which describes the 4 kinds of scholarship CIHS 
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encourages and which are based upon the work of Ernest Boyer in Scholarship Reconsidered 
(1991) -- Scholarship of Discovery (traditional research), Scholarship of Integration (integrates 
research, teaching, and/or application), Scholarship of Application (practical use or application 
of knowledge in many possible activities), and Scholarship of Teaching (serious reflection on 
and writing on pedagogy). Faculty in the Psychology Program are asked to complete the 
“Scholarship Assessment Instrument” that accompanies “A Vision for Scholarship.” The results 
on that instrument will be aggregated in Summer 2020 and then shared with the Psychology 
Program faculty, along with recommendations that the results suggest for improvements in 
research, teaching, application of research and teaching, and integration of teaching, research, 
and application. Also, the Program Director and the Dean of Academic Affairs will meet with 
each faculty member in Summer 2020 to discuss his/her scholarship and determine with 
him/her how his/her teaching, research, and application of teaching and research can be 
improved.  

 
Furthermore, each faculty member in the Psychology Program has completed an annual 
“Faculty Professional Development Form,” and the Dean is using the data on those forms -- 
publications, presentations, conference participation, workshops, … -- to generate 
recommendations for each faculty member and for the Psychology Program faculty collectively. 
Those too will be discussed with each faculty member in Summer 2020. 

 
Also, CIHS has established a professional development fund that provides stipends to faculty 
and students for professional development activities. Faculty must complete a “Professional 
Development Fund Application” with a rationale for the proposed funding, and the Dean of 
Academic Affairs and two other faculty members read and evaluate the applications, and 
recommend to the President and the CFO whether full or partial funding should be provided.  

 
Finally, each faculty member is evaluated, and the data gathered through the evaluation 
process -- course evaluations by students, the Dean of Academic Affairs’ class visit evaluation, 
and a self-evaluation by the faculty member -- will be used in the follow-up meetings with the 
Dean in Summer 2020 to discuss professional development strategies for improving the 4 areas 
of scholarship or, in more traditional terms, improving teaching, research, and application or 
service.  
 
See Attachment N, “CIHS Faculty Scholarship Assessment” for a detailed accounting of how the 
Psychology Program faculty rate themselves on different types of scholarship and of how CIHS 
can improve faculty scholarship.  
 
It should be noted, too, that the Psychology Program has for many years had close links with 
the other programs at CIHS -- Integral Health and Comparative Religion & Philosophy. Core 
Courses are shared by all three programs, for example, and some Psychology Program faculty 
also teach courses in the other two programs. It is this cross-disciplinary foundation that reflects 
the Mission and Principles of CIHS, as well as the ILOs.  
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What the Self-Study has Revealed about the Faculty 

The following conclusions can be offered about the Psychology Program faculty based upon 
data collected and upon the assessment-related data discussed above and available in 
Attachments M and N.  

1) QUALIFICATIONS: The five Program faculty are well qualified to teach in the Psychology 
Program. All have doctoral degrees, and those degrees – from the Institute of Transpersonal 
Psychology, the Union Institute, and CIHS itself, for example, are highly relevant to the 
mission/principles of CIHS and to the Psychology Program in particular. In addition, the faculty 
have relevant certifications, clinical experiences, trainings, and professional publications and 
presentations. (see in particular Attachment M, “Faculty Background Information”).  

2)  EXPERIENCE TEACHING: Four of the five faculty members have taught at CIHS for several 
years, while the fifth (Tambria Hunt) has been with CIHS since 2019. Furthermore, they have 
teaching experience elsewhere – e.g., CIIS, JFK, Sonoma State, Sofia, Chapman, Palomar, 
Alliant, National, Brandman. (see Attachment M, “Faculty Background Information”). 

3) TEACHING PERFORMANCE: All five faculty have been rigorously assessed over the past 
two academic Quarters through the student end-of-course evaluation surveys, the class visits by 
the dean of Academic Affairs, and the Student Mid-Course Evaluation Surveys (Spring 2020). 
The Fall Quarter 2019 student end-of-course survey indicated, for example, that the Program 
faculty are rated exceptionally high by students. In particular, students value the faculty 
members’ preparation, expectations, organization, communication, knowledge, and 
qualifications. (see Attachment M, “Faculty Background Information”). 

4) SCHOLARSHIP: The five Program faculty have 48 professional publications among them and 
74 professional presentations. They are engaged in formal research, but they are also – and 
this is noted because CIHS focuses on Boyer’s 4 kinds of “scholarship” – engaged in the 
“Scholarship of Integration” (They combine their teaching with clinical practices and trainings, for 
example), the “Scholarship of Application” (They have served in various applied contexts, 
including a school district, a mental health center, a school of medicine, a women’s resource 
center, a counseling center, and private clinical practices), and a “Scholarship of Teaching” 
(They teach in several contexts, have published within the field of Education, have earned 
distinguished faculty awards, and have earned coaching certificates). (see Attachment M, 
“Faculty Background Information” and Attachment N, “Faculty Scholarship Assessment”). 

Recommendations for the Program faculty: 

 See the “Recommendations” listed at the end of Attachment N, “Faculty Scholarship 
Assessment.” In sum, the recommendations noted there include: 

1)  CIHS should provide the Psychology Program faculty with additional support for the 
Scholarship of Discovery – that is, traditional research. Though the Dean of Academic Affairs 
solicited and then shared a list of relevant journals that the faculty may want to consider in 
pursuing publication, there should be more support – planning and resources – for faculty 
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research. It should be noted again, however, that faculty in the Program have other teaching 
responsibilities, clinical or other professional involvements, and other responsibilities; motivating 
them to conduct research over and above their current commitments is a challenging task. Still, 
perhaps the Program can devise a collective “Scholarship of Teaching” project wherein each 
faculty member could participate in a Program-wide research project on teaching in a unique 
Psychology Program. The Director and the faculty should consider such an initiative – one that 
would engage them in the Scholarship of Teaching, help the Program advance its delivery 
strategies, and also help each faculty member with his or her own teaching. 

2)     CIHS should consider increasing the funds available to support faculty research – e.g., for 
conference presentations, writing, publishing, and other means of pursuing scholarship, 
especially the Scholarship of Teaching. 

3)     CIHS should work with the Program to explore cross-program synergies and opportunities 
for co-teaching that include faculty members from the other 2 academic programs. Such an 
initiative would support CIHS’ emphasis on transdisciplinary and holistic thinking and practice. 

4)  CIHS should support additional professional development opportunities for the Program 
faculty, including participation in workshops/seminars on innovative teaching strategies, 
engaging students actively in learning, linking students with research projects, and, perhaps 
most importantly, ensuring that their courses include practical/application-based components 
that help students DO what they are learning. 

  

STUDENT SATISFACTION 
 
How Satisfied Are the Students? 
 
Program students are highly satisfied with the education they are receiving. This conclusion is 
substantiated by the results of the student end-of-course evaluations and student mid-course 
evaluations, the class visits by the Dean of Academic Affairs, and the performance of students 
in achieving the CLOs and the PLOs and in successfully completing summative assignments. 

Students have rated the 5 faculty members in the Program and the Program courses highly 
from 2015 to 2019. The following data derive from course evaluations for those years for the 
seven faculty in the Psychology Program – that is, for the entire five-year period. The data are 
presented first by individual faculty members across the five-year period and then by the 
aggregate of all seven faculty members across the five years. The numbers reflect a rating 
scheme on all evaluations that ranged from “1” as lowest to “7” as highest. 

Data by Individual Faculty Member over the Five-Year Period: 

Faculty member #1:  6.43 average rating (across 14 courses) 



29 
 

Faculty member #2:  6.89 average rating (across 5 courses) 

Faculty member #3:  6.79 average rating (across 14 courses) 

Faculty member #4:  6.82 average rating (across 15 courses) 

Faculty member #5:  6.52 average rating (across 8 courses) 

Faculty member #6:  6.68 average rating (across 11 courses) 

Faculty member #7:  6.12 average rating (across 11 courses) 

Data by the Aggregate of all 7 Faculty Members over the Five-Year period: 

All seven faculty members:  6.60 average rating (across 78 courses) 

The average ratings of all 7 faculty members are certainly respectable, indicating that students 
have been quite satisfied with the instruction and the courses. Two of those faculty members, it 
should be noted, are not currently teaching in the Psychology Program. If those two were 
deleted from the results, the aggregate average rating of the other five would be 6.63, which is 
nearly the same as the aggregate result of the seven at 6.60. To be sure, students have been 
satisfied with their education in the Program over several years now and across 78 courses. 

The lowest average rating of an individual faculty member – 6.12 – is well below the averages of 
the other six faculty members, and that faculty member is still actively teaching at CIHS. The 
Dean of Academic Affairs, as previously noted, will closely monitor that faculty member’s 
performance and work collaboratively with him to improve the performance and thus improve 
student satisfaction. 

Class visits by the Dean in Spring 2020, as noted in the chart under “Direct Observation of 
Class Learning” above, indicated that student engagement in the learning of their classes 
averaged 8.6 on a 10-point scale across the 5 faculty members’ classes and that student 
preparation for those classes averaged 7.8. Here too, then, it is clear that students are generally 
satisfied with their education, though, as noted before, their preparation for classes is perhaps 
somewhat lower than what might be expected, perhaps due in part to the stress brought on by 
Covid-19 at the time of the class visits. 

Students exhibited strong achievement of CLOs and of summative course assignments at the 
end of Winter Quarter 2020 (see Attachment G, “Winter Quarter 2020 Rubrics for Students’ 
Achievement of CLOs and Summative Course Assignments”). In addition, they generally 
exhibited achievement at or above the 3.00 standard (“Developed”) on PhD PLOs 1, 2, 3, 4, and 
5, as assessed between Fall 2019 and Spring 2020 (see Attachment H, “Assessments of PLOs 
1, 2, and 4,” and Attachment I, “Assessment of PLOs 3 and 5”). This strong pattern of 
achievement further corroborates the positive satisfaction that students have for their courses 
and for the Program.  
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Recommendation for further determining student satisfaction: 

No broad student satisfaction survey has been administered at CIHS in the recent past. We 
recommend that such a survey be carefully developed and administered within the coming 
academic Quarters and by the end of 2020 at the latest and that results for the Psychology 
Program students be disaggregated from the results. Though the student end-of-course 
evaluation surveys and mid-course surveys, as well as the results determined by class visits 
and through the CLO, summative assignments, and PLO assessments are good proxies for 
student satisfaction, a survey that directly addresses student satisfaction is in order.  

Changes Recommended to Improve the Student Satisfaction Rate 

The data indicate that on average students in the Psychology Program are highly satisfied with 
the instruction they receive, the instructors who teach them, and the quality of the learning they 
receive in the Program. Specific items on the course evaluation survey asked the students 
about the faculty member’s knowledge of the subject, level of interest in the subject, sensitivity 
to students’ problems, course planning and organization, ability to engage students, and ability 
to respond to students’ questions. The average responses to each of the 10 items has been 
high, with little variance from the average on one item to the average on another across 5 years 
and then, more recently, on the Fall 2019 student end-of-course evaluations that utilized a 
revised instrument. Likewise, student achievement on the CLO, summative assignments, and 
PLO assessments, as well as student engagement and preparation as evidenced during the 
Dean’s class visits, all indicate more-than-adequate levels of satisfaction. 
 
Nevertheless, as just noted, we recommend the implementation of a student satisfaction survey. 
In addition, we recommend the following as means of increasing student satisfaction: 
 

1) Close monitoring by the Dean of Academic Affairs of those Program faculty members 
with ratings than have averaged lower than the ratings of other faculty members. One 
faculty member, for example, had a considerably lower rating than other faculty 
members for the years 2015-2019. Students’ comments for that faculty member indicate 
that there may be specific issues to address -- e.g., clarity, order and direction, the 
amount of work required of students, the datedness of texts and resources, and a 
somewhat rigid style. The Dean will seek to dialogue with that faculty member about 
such issues and to determine ways that they can be resolved. Another faculty member, 
as evidenced through the class visits, was rated lower than other faculty members by the 
Dean on student engagement; that should be addressed through consideration of 
strategies for improvement. Such efforts to address faculty instructional issues, we 
believe, will increase the rate of student satisfaction. 

 
2) Follow-up meetings with each Program student by the Program Director in Fall Quarter 

2020 as means of determining how students’ satisfaction has evolved since her initial 
meetings with them in Winter Quarter 2020. These follow-up meetings should be 
systematically documented and include recommendations that the Program can discuss 
and address as appropriate. 
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GRADUATE SUCCESS  

In February 2020, CIHS administered an alumni survey designed to collect information 
regarding alumni professional endeavors, perceptions with regard to their CIHS education, as 
well as additional relevant information. Twenty alumni responses were collected; of the 20, 9 
respondents were alumni of the Psychology Program (PhD in Clinical Psychology; PhD in 
Integral Psychology).  

Alumni described current professional activities or occupations which include: licensed clinical 
psychologist; work in private psychotherapy practice; owner of a group therapy practice; clinical 
social worker; chief psychologist in a psychology program; owner of a group practice; and 
licensed mental health practitioner.  

Alumni largely reported feeling that CIHS prepared them well for their careers, and similarly 
reported a high degree of overall life satisfaction. Almost all reported valuing the education they 
received at CIHS as well as directly applying what they learned in their current professional 
lives.  

Licensure data.  Between July 2015 and December 2019, 10 graduates from the Psychology 
Program applied for the EPPP licensing exam and demonstrated a 33% pass and a 67% failure 
rate for first time test-takers. Six licensing applicants took the CPLEE, and of that number 67% 
passed.  It is not unusual for graduates from many academic psychology programs to take 
these tests more than once. In general, we believe the licensing results are generally positive, 
though the Program will make increased efforts going forward to ensure that graduating 
students are more prepared for the licensing exams than they have been in the past.  

Recommendations for improvement: 

1) The program should develop and implement practicum course sequences that will  
enhance much needed learning for future students. 

2) The Program should reach out to Program graduates who responded to the February 
2020 Alumni Survey with an additional survey that is more focused and more Program-
specific.  

3) The Program should follow up on the primary result of the February 2020 Alumni Survey 
-- that graduates are eager to stay engaged with CIHS -- and determine means of 
involving Program graduates in the Program -- e.g., as guest speakers, as instructors for 
some class sessions, as Program advisors. 

PROGRAM MISSION AND GOALS 
 
Program Support for CIHS’ Mission and Goals  
 
The Psychology Program at CIHS is unique in that the guiding mission and principles of the 
Institute inform all curricula and prepare students to participate in the diverse field of psychology 
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from a holistic knowledge-base, integrating the domains of body, mind and spirit. Program 
Learning Outcomes (PLOs) are expressly designed to meet the Institute’s learning outcomes 
(ILO’s), which incorporate and are nested within the Institute’s mission and principles. 

 
Students pursue master’s or doctoral degrees with an emphasis in general, integral, or clinical 
psychology and may, at the doctoral level, focus their studies toward clinical licensure as a 
California licensed psychologist. Given that psychology is a versatile healing art with traditional, 
clinical, and non-traditional paths, CIHS provides similarly distinct educational options for the 
MA and PhD in psychology. Yet the foundation for all psychology curricula considers the whole 
person as a progressive, spiritual being on a developmental journey toward growth, healing, and 
ever-deepening levels of inclusion within the multi-faceted, multidimensional domains of life. 

 
In terms of academics, this occurs in two primary ways. First, all psychology students are 
required to complete CIHS core coursework, which includes coursework in Integral Studies, 
Consciousness Studies, Spiritual Education, and holistic Counseling & Communication skills. 

 
Additionally, CIHS Psychology Program coursework itself, both at the MA and PhD levels, 
integrates consciousness studies, integral philosophy, various non-traditional healing modalities, 
and related research and praxis within its academic structure. Some Program coursework is 
explicitly non-traditional (i.e., Clinical Aspects of Energy Psychology; Transpersonal 
Psychology), while others fall along more traditional lines (i.e., Sociocultural Interventions and 
Strategies; Law and Ethics). Furthermore, all individual Course Learning Outcomes (CLOs) are 
functionally integrated with program learning outcomes (PLOs) which are nested within the 
Institutional Learning Outcomes (ILO’s), which ultimately reflects CIHS’s guiding mission and 
educational principles. 

 
Thus, CIHS Psychology Program students, grounded in an integrally-informed holistic 
educational model, are equipped with the tools and knowledge to serve their communities in a 
variety of ways, whether in more traditional psychotherapeutic settings, conducting research 
and scholarship in progressive domains of human knowledge, or utilizing their learnings in the 
service of bolstering their complementary and alternative healing practice. Though we are 
recommending that integration with community-based programs be enhanced, the Program 
already has many connections with the local community and with more distant communities in 
California and elsewhere. 
 
Impact of the Program in the Community 
 
As just noted, the Psychology Program’s impact upon the community covers local, regional, and 
international areas. This stems from the fact that students are not only situated in Southern 
California but also come from various parts of the country and international community. Many 
Program students report when attending CIHS that they have found their academic ‘home,’ a 
place where they feel they can pursue, in a scholarly and dignified fashion, areas of deep 
passion and intrigue in the psychological sciences, generally focused upon spirituality, health, 
healing, and practices aimed at optimal human functioning and performance. Students thus 
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seek to bring their education to their respective communities, as learned conduits of help and 
healing, in both traditional and non-traditional settings. 

  
Specifically, Psychology Program students impact their communities in a variety of ways, 
including the following: 

 
● Clinical Psychology licensure-track students are involved in practicum and internship 

work at local or state-wide agencies. This includes treating and providing psychological 
services to individuals and families struggling with mental disorders of varying types. 
These students are pursuing licensure as California licensed clinical psychologists. 

 
● Psychology students are involved in research and scholarship. For example, current 

Program students are slated to present their research at the forthcoming Science of 
Consciousness Conference (delayed because of Covid-19), which is a well-known and 
reputable national scientific conference. Students have also presented their research at 
previous national conferences (i.e., International Society for Consciousness Studies 
conference, hosted by Yale University and the Graduate School). 

 
● Many students in the Psychology Program are already working professionals, and use 

their ongoing learning toward providing holistic, complementary, and alternative healing 
approaches to their respective communities. Students are coaches, healers, teachers, 
and yogic professionals, offering a myriad of services in a variety of settings.   
 

● Students’ dissertation work is a primary example of the practical and community-
enhancing aspects of the Psychology Program. Psychology dissertations are primarily 
focused on the following: 
 

■ Studying non-traditional, progressive healing methods and their 
relationship to psychological health and well-being; 

■  Exploring non-traditional, progressive domains of human experience and 
their relationship to psychological health and well-being; 

■ Utilizing transdisciplinary approaches to understanding psychological 
disorders; 

■ Utilizing integrative, transdisciplinary models of consciousness to 
understand various aspects of human functioning. 

 
Additionally, psychology faculty impact the community in the following ways: 

 
■ Psychology faculty are concurrently practicing as respected 

psychologists, therapists, and healing artists in their respective 
communities, offering years of expertise in a variety of settings. 
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■ Psychology faculty are involved in CIHS community workshops and 
events (Human Sexuality; Energy Psychology; Self-Care and the Helping 
Professions; Advanced Integrative Therapy; Pranic Healing,...). 

 
■ Psychology faculty are actively involved in research and scholarship, 

including publishing papers, books, and presenting at regional, national, 
and international conferences. For example, a Program faculty member 
recently presented at a global women’s conference in Egypt, while 
another is actively involved in the Southern California community, offering 
events and workshops on a variety of topics related to psychological 
health and well-being.    

 
■ Psychology faculty are involved in various academic and scholarly 

societies focused upon the integration of science, consciousness, 
spirituality, and healing.  

 
 
Future Goals the Program Should Consider 
 
The Psychology Program is poised to build on its current structure, offering students more 
options for educational programs as well as more specific areas of emphasis or concentration 
within current Program offerings. The following are goals we believe the Psychology Program 
should consider in the future. 
 
One area of specific growth which the Program should consider includes expanding program 
offerings. Below is a list of potential considerations for the future, some of which were 
introduced earlier: 
 

● Developing, introducing and implementing MFT and LPCC clinical licensure programs: 
○ Board of Behavioral Sciences approved coursework 
○ Practicum and internship opportunities 
○ Additional coursework for dual-track licensure (MFT & LPCC) 
○ Option for doctoral degree 

 
●  More options for emphasis within clinical licensure programs. Areas of possible 

consideration: 
○ Integral/Transpersonal Psychology 
○ Contemplative Psychology 
○ Depth Psychology 
○  Energy Psychology 
○ Psychedelic psychotherapy 

 
● Certificate and coaching programs. Areas of possible consideration: 

○ Energy psychology certificate 
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○ Integral coaching certificate 
○ Spiritual counseling certificate. 

 
While current Program offerings for clinical licensing in psychology offer a comprehensive, 
integral educational model for students, there are areas for growth and improvement, which if 
implemented, would continue to improve student outcomes and achievement. The following 
describes future goals for within-program offerings for clinical track programs: 

 
● Expanding within-program educational offerings: 

○ More practicum coursework, supervisory opportunities 
○ Residency weekends for distance students 
○ Expanding MOUs with local agencies for practicum students 
○ Utilizing progressive technologies (telehealth, videoconferencing), partnering with 

agencies to provide services to a broader swath of clients across geographic 
domains 

○ Considering a cohort model, which will be more feasible when student enrollment 
increases 

○ Expanding research opportunities for psychology students 
○ Keeping in line with changes and advancements in the discipline of psychology, 

both in traditional and non-traditional domains. For example, recent changes 
(2020) for requirements for licensure in clinical psychology state that students 
must also take a minimum number of units in Suicide Prevention and 
Interventions. The institute is actively involved in creating coursework to meet 
these requirements, thus preparing and equipping students with the skills and 
experience needed for clinical licensing. 

 
● Expanding research opportunities for psychology students 

○  Post graduate research assistantship positions 
○ Ongoing emphasis on co-curricular activities for students, specifically research-

based programs and opportunities (journal clubs; partnerships with like-minded 
research institutes in the area; student-centered research symposia, ….) 

 
Growth/Demand Expected in the Next Five Years 
 
There is an ongoing societal trend toward wellness, holistic approaches to health, and utilizing 
integrative and integral models in the remediation and resolution of psychological disorders. As 
such, over the next five years CIHS stands poised to offer the local, national, and global 
community an academic setting where such concepts are studied, practiced, and advanced in a 
scholarly fashion, thus satisfying this burgeoning socio-cultural need. Coupled with the potential 
approval of initial accreditation, CIHS is likely to experience a strong surge in student enrollment 
and interest in general. The student profiles of those expressing interest in an education at 
CIHS would likely mirror those who have been or are already students here: individuals wishing 
to explore both traditional and non-traditional psychological healing methods and related 
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theories in a rigorous manner, toward their application in the real world, thus integrating 
spirituality, psychology and scientific exploration for the betterment of society at large. 

  
To accommodate the likely sharp increase in student enrollment following the potential initial 
accreditation, current endeavors dedicated to implementing and reinforcing a highly developed 
academic infrastructure are well underway, focused on institutional research and on examining 
and assessing Program Learning Outcomes congruent with Institutional Learning Outcomes, 
thus providing students a structured and thoughtfully composed educational experience, suited 
to both traditional and non-traditional settings. This will also include the hiring of faculty and 
administrative staff who will meet the needs of students and who reflect the Institute’s broader 
mission and principles. Additionally, with increased co-curricular activities aimed at providing 
students and the community more opportunities for research, practice, and training, incoming 
students will be well-positioned to maximize their learning and outcome potential.   

  
Also, as previously mentioned, given the likelihood of a sharp increase in enrollment and the 
societal desirability for graduate degrees in psychology, the Institute will likely seriously consider 
the development and implementation of new degree programs in psychology, potentially to 
include licensure-track programs for marriage and family therapists (LMFT) and licensed 
professional clinical counselors (LPCC). As well, current trends in life coaching and spiritual 
counseling as distinct professions bolstered by certification granted by approved institutions 
point to another potential area of growth and development for the Institute. 
 
SELF-STUDY SUMMARY 
 
Strengths and Weaknesses of the Program 
 
The strength of the psychology program is seen in the integration of traditional psychology 
courses and related applications with a consciousness-based, holistic approach. This allows for 
learning that encourages a wider paradigm, one that is more inclusive in nature. This learning 
has a broader impact on the students’ development, which then benefits the clients they 
eventually serve. The diversity of the Program’s faculty is also a plus as it introduces students to 
a variety of perspectives. 
 
The Program has dedicated, student-centered faculty who have earned strong course 
evaluation ratings from students over the past five years. Also, those faculty, steeped in self-
knowledge and self-awareness, know what their strengths are and what their weaknesses are, 
and are eager to address their weaknesses, expand their knowledge, and improve themselves 
and the learning they deliver to their students. Also, the faculty in the Program have deep 
experience in a variety of professional and clinical settings, and they bring that experience to 
bear on the delivery of their courses at CIHS. 
 
An area of relative weakness in terms of CIHS Psychology Program faculty is, as already noted, 
that faculty are all adjuncts who may have other professional commitments, thus making it a 
challenge to create a presence on-site with the Institute or to engage actively in scholarship. 
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Faculty, as their own self-ratings indicate, are strong at the Scholarship of Teaching and 
Application. But the faculty would also like additional opportunities to pursue the Scholarship of 
Discovery (traditional research) and the Scholarship of Integration (looking across disciplinary 
boundaries more than they already do). CIHS should provide support and resources that further 
encourage active involvement by faculty in the Scholarship of Discovery in particular. 

 
Alumni in general report a well-rounded, impactful education commensurate with success and 
applicability in professional settings. Alumni also report that the Institute’s non-accredited status 
at times acts as a barrier toward certain types of professional endeavors, such as work at 
accredited institutions of higher learning or the ability to advertise their doctoral degrees in 
geographical locations where only accredited degrees are acknowledged (such as Canada).  
 
Current students are generally pleased with the Program offerings and feel as though they are 
provided an education and training that is in keeping with the changing educational landscape, 
transitioning as it is toward the integration of holistic and consciousness-based paradigms in the 
understanding and treatment of psychological problems. As previously noted, too, CIHS 
licensure-track Psychology students have had success in terms of achieving licensure. 
However, many students report that the Program lacks satisfactory programmatic options to 
assist with internship placements or practicum opportunities. This is, and continues to be, a 
significant area of weakness that should be addressed. 
 
The Program has established a nearly 30-year record of quality dissertations and master’s 
theses that range across a variety of foci and often introduce paradigm-shifting and ‘outside of 
the box’ ideas and research that challenge the boundaries of traditional research disciplines and 
knowledge domains. While some students go on to publish research and findings in books and 
journals, there is generally a lack of emphasis and support provided to students for such 
pursuits. This remains an area of relative weakness for the Program.  
 
Program Planning and Activities Needed 
 
It is evident that the Psychology Program requires ongoing program development in order to 
continue to meet the guiding principles and mission of the Institute. As such, via the Faculty 
Senate, Curriculum Committee, and IEC (Institutional Effectiveness Committee), and ongoing 
gathering of student needs via the Student Advisory Senate (SAS), there is much discussion 
and strategic development planning currently in the works to enhance the educational 
experience for Psychology students at CIHS. 
 
Specifically, the Psychology Program Director is designing a practicum for students in the 
licensing psychology track. It will prepare students for professional training in internships, put 
their learning into practice, and process cases in order to positively enhance the therapy clients 
will receive. Practicum One, already being designed, will prepare students for internships 
whereas further Practicum courses will include support for exploring legal and ethical issues, 
application of diagnostic processing, and treatment planning. 
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Additionally, there is also planning in the works to establish MOU’s with agencies where CIHS 
licensure-track students may complete internships, as it is advisable that licensure-track 
students accrue a minimum of 1,500 clinical hours prior to graduation. 
 
Although faculty diversity and creativity are always acknowledged, there needs to be more 
uniformity and coherence in class delivery. This has been acknowledged as an area of deficit, 
and it will be addressed in coming academic Quarters. Additionally, since the academic world is 
moving quickly to distance education, it is imperative that all faculty coordinate course design to 
avoid student confusion. Sequencing of courses, as previously noted, is one concern that must 
be addressed too. 
 
Furthermore, students in the Program need opportunities for more research opportunities, via 
work with current professors or engagement with local or regional scholarly communities. CIHS 
would do well to continue to reinforce and establish relationships with neighboring academic 
institutions in the hopes of offering students more means of linking with researchers and 
research. The recent link with UCSD research provides a good example of how this can 
happen. Obviously, the Faculty Senate and IEC would be important in discussions of such 
opportunities. 
 
Resources Recommended for the Program 
 

- Appropriate funding to hire and maintain an individual in the administrative/directorship 
position 

- Appropriate funding to hire and keep quality instructors 
- Appropriate funding to develop practicum and internship-based programs 
- The provision of continuing education for instructors and the Program Director, such that 

they are up to date on all matters related to teaching in higher education, from distance 
education course delivery, to refining pedagogical skills, to the specifics for additional 
development of the Program 

- Regular training on diversity and inclusion in higher education 
- The express provision of time and opportunity for instructors to engage in academic 

pursuits, such as research and writing 

 

EXTERNAL REVIEW UPDATE 

Update 

The external review has been scheduled. The external reviewer, David Young, Ph.D., is an 
accomplished, licensed psychologist with years of teaching and clinical experience and with 
impeccable training. He will receive the Self-Study during the week of May 18-22 and will meet 
with Program faculty and a student on Thursday,  May 28 or Friday, May 29, after which he will 
write and then deliver his review report by Monday, June 1 (Program faculty and a Program 
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student have been asked to participate in that meeting). The Self-Study Group will add his input 
to its Program Improvement Plan, most of which is included in this Self-Study document.  The 
Self-Study and the Program Improvement Plan will be delivered to the President on Tuesday, 
June 3, prior to his June 3 meeting with the WSCUC Commission. 

  



40 
 

 
 
 
 
 
 
 
 
 

 
External Review 

  



41 
 

Appendix C: EXTERNAL REVIEW SUMMARY SHEET (to be completed by the External Reviewer)  
 Program:  CIHS - PSYCHOLOGY PROGRAM     Date of Review: May 28, 2020 
  
 Reviewer’s name:  David A Young, PhD, MPH   

 
Instructions:  Please complete this summary sheet at the end of your visit and email to the academic program review committee 
chair.  This form will assist you with identifying key areas of strength and weakness to use in your final report.  Rate the following 
program review criteria using the following:  

     E = Exemplary   S=Satisfactory   N=Needs Improvement   U=Unclear/need more information  
Program Learning Outcomes  Rating  Comments  
The PLO’s reflect the current practice of the discipline.    S With additional emphasis on examining the 

healer’s (therapist’s) role, consciousness, and 
spiritual factors to the healing process    

The criteria/standards of achievement for the PLO’s adequately match discipline 
standards of achievement.  

 S   

Based on your review of student work samples and annual learning results and 
reports, student achievement of the PLOs is adequate for the degree and discipline.  

 S Reviewed available samples of student 
dissertations and curriculum; newly 
developed student evaluation rubric 

The assessment practices are yielding the needed information to determine how 
well students are learning.  

 S These have been recently implemented and 
will continue forward according to their 
plans 

Do you recommend any changes to enhance student achievement or program assessment of the PLOs?  
 The program has implemented several changes that will strengthen assessment of student achievement and attainment of program learning 
objectives. An annual review of each student’s overall achievement to date may help ensure students are maintaining progress toward 
graduation and offer resources/supports for students that may be struggling in one or more areas. For students going on from the Master’s 
degree to the PhD (e.g. in clinical psychology program), there should be an overall review of students progress and achievement, such as a 
comprehensive review, oral or written comprehensive exam, etc. to ensure preparedness for the PhD level.  
Curriculum  Rating  Comments  
The curriculum content is appropriate to the level of the degree program.   S   
The curriculum content is appropriate to the outcomes of the program.   S   
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The overall design of the curriculum (depth and breadth, sequence, frequency of 
course offerings, overall coherence, alignment with desired learning outcomes) 
allows graduates to develop the skills and attain the program outcomes.  

 S  As the program grows in enrollment size and 
breadth it will be beneficial to offer specialty 
“tracks” or “proficiencies” so that there are 
clear pathways to achieve program outcomes 
while maintaining consistency of the basic 
core curriculum. 

The program requirements are clear and allow for timely completion of the 
program.  

 S  As noted in self-study report, requirements 
for practicum training can be made more 
explicit in terms of the types of training 
experience that will fulfill the practicum.  

Do you recommend of any changes to enhance the curriculum?  
The current curriculum strives to incorporate consciousness and spirituality studies while addressing the typical requirements for licensure. 
The program will benefit from strategic planning to establish a clear programmatic vision and to determine the knowledge, skills, training 
experiences and areas of competency they envision for their graduates. For example, if they desire to produce scientists who are also prepared 
to practice (science-practitioner model), then they may need to enhance course offerings in the areas of advanced statistics and data analysis, 
psychometrics and cognitive neuroscience. If they envision a scholar-practitioner model (currently, most graduates are anticipated to go into 
private practice), then they may want to consider a curriculum that is more in line with the PsyD degree, such as courses in 
practicum(internship) seminar, program development and evaluation, healthcare systems, consulting psychology, and community psychology.           
 
I’d recommend they strengthen the institutional culture to reflect individual and multi-cultural diversity, including not only specific 
coursework, but also incorporating multi-cultural diversity, awareness of social justice principles, cultural humility and multi-cultural 
competency into all courses offered.  
  
I also recommend that the curriculum be continuously examined to ensure it not only reflects the program mission/PLO’s, but also remains 
abreast of changes in the field of psychology and professional practice. Professional clinical psychology is now solidly a healthcare profession, 
and thus part of the evolving healthcare system in terms of its financial reimbursement, cross-disciplinary relationships, and complying with its 
rules and regulations, professional standards of practice, etc.  
  
Faculty Quality  Rating  Comments  
Faculty credentials/qualifications are in alignment for the profession, degree, and 
content for the classes taught.  

 E Faculty not only have mainstream 
credentials, but also invest their professional 
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time in activities that reflect the holistic 
philosophy of the program and institution.  

The system for evaluating teaching practices facilitates improvement and 
professional development practices for faculty.  

 S Recent systems implemented have enhanced 
this  

Faculty are adequately supported and engaged in ongoing professional 
development necessary to stay current in their field and to maintain a current 
curriculum.  

 S  See comments below 

Do you recommend any changes related to faculty to enhance program quality and student learning?  
 Resources and other supports should be instituted to support increased faculty engagement in scholarly activities, such as research projects, 
publications, and scientific/professional presentations. Since most of the instruction is conducted online and many new technologies and 
methods have been recently developed to support online instruction and virtual classroom, I suggest that faculty receive ongoing training and 
assistance with these new technologies to better engage students, improve online course content, create more dynamic presentations, enhance 
interactivity. 
 
Striving toward increasing faculty size and diversity, and resources to support full-time faculty will benefit the program over the long term.  
   
Student Satisfaction  Rating  Comments  
Students are satisfied with the overall quality of their learning experiences.   E Excellent student evaluations courses and 

instruction  
The advising adequately supports students to ensure they achieve success in the 
program.  

 S More descriptions of the supportive 
structures and activities will ensure students 
are obtaining what they need. Current class 
size is small, so there is more time to provide 
advisement. However, as the program size 
grows, student support services will need to 
grow accordingly and additional formal 
systems put into place. 

Teaching activities are conducive for to engaging and productive learning 
opportunities.  

 E   

The program provides adequate opportunities for student academic development   S  Their plan has described future 
improvements in helping students secure 
practicum placements 
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Student support services are adequate and assists students throughout the 
program.  

 S  There are challenges to providing this for 
students that are mostly distance learners 
and faculty, including student support 
leadership is only part-time. Furthermore, 
with students spread across the state and 
country, there will need to be local resources 
available for students as well as online 
support.    

Do you recommend any changes to improve student experiences and learning environment?  
 The self-study acknowledges historical shortfalls due to resource limitations. However, they have implemented changes that will enhance the 
student experience in the areas identified. Specifically, building and formalizing the practicum training program will be a significant 
improvement, as this is essential to the integration of coursework and clinical training.  As faculty are more engaged in scholarly activities, this 
will create opportunities for students to participate and contribute, including research projects, conference symposia, panel discussions, paper 
presentations, etc.  
 
A mentoring program would be something to consider – this can be structured as having more senior students (e.g. 4th year doctoral level) 
provide regular support and guidance to help first year students succeed in the program and adjust to graduate school life, to faculty that 
mentor and advise as they serve as role models. There may also be a network of established practitioners that could volunteer their time to 
meet with students on a regular basis to provide guidance and inspiration about their profession.        
  
Graduate Success  Rating  Comment  
Graduates are demonstrating success according to Institute thresholds.   S Small sample size, but the impression 

presented is that they are making meaningful 
contributions to society.  

The employment rate of the graduates meets current industry expectations.   S Research/surveys of recent and longer term 
alumni should be increased   

Do you recommend any changes that would enhance graduate success or the ways the program is measuring graduate success?  
Measures of success can be more operationally defined as they develop a clearer vision of the roles and contributions they expect their 
graduates to achieve. They should include in alumni surveys an evaluation of specific outcome areas, for example: a) how well did your 
education prepare you for passing the licensing exam (while this is not a primary responsibility of clinical graduate programs they can certainly 
support preparation by aligning the curriculum with current licensing priorities); b) how well did the program prepare you for employment as 
a professional in the field (also not the sole responsibility of a graduate education program, but it should contribute significantly to 
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marketability); c) what have been contributions of your educational experience to your professional and personal development beyond 
employability, e.g. enhanced work in an unrelated field, experiences and resources learned at CIHS that you draw upon in personal or work life, 
etc. 
 
An alumni association was not mentioned or found in the CIHS literature, but this may be a potential source of support for current students and 
graduates that will need to network for employment opportunities.   
  

    
 

Program Mission and Goals  Rating  Comments  
The proposed changes are responsive to the program’s most important needs.   E Excellent alignment with the larger 

institutional mission and goals.  
The program makes use of assessment results as the basis of its proposed 
improvements.  

 E  The recent changes and planned 
improvements will support this.  

Do you recommend changes to the program’s proposed changes?  
 The changes are appropriate for the program’s desire to increase enrollment and diversify the students that attend. As the program grows they 
will need to consider how changes in the field may require adjustments to the program, especially how professional psychology is evolving (not 
just private clinical practice).   
  
Self-Study Summary  
What are the major strengths and weaknesses of the program?  Provide support for your answer with evidence from the self-study and/or 
interviews.  
Major strengths include: 

1) Strong alignment of the Psychology Program mission and goals with the CIHS institutional mission. This communicates to all stakeholders, 
including the Board, administration, faculty, students and community, the importance of the program to the overall purpose and existence of 
the institute. It inspires transdisciplinary contributions to teaching, shared coursework, and projects between faculty and students across 
programs, thus enriching all of them.  

2) Strong commitment of the faculty and administration to student development and success – it was evident from the self-study that a core 
value of the institute is to support the intellectual/mental, physical, and spiritual development of their students. This is reflected in the 
curriculum where many of the courses included self-exploration, enhancing personal growth, and developing abilities as a healing professional 
by attending to one’s self-healing. There is also a requirement for students in the clinical psychology program to engage in their own 
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psychotherapy for at least one year. This is essential for anyone desiring to become a therapist but surprisingly it is not a requirement of all 
clinical/counseling programs. 

3) Integration of holistic models of intervention, including the study of consciousness and spirituality, with mainstream approaches to healing – 
this can be challenging as there are no established curriculums or standards for offering this course of study for psychologists, unlike the CAM 
(complementary and alternative medicine) courses that are included in many medical schools, colleges for osteopathic medicine, chiropractic 
colleges, etc. CIHS has created a curriculum that draws from its expertise and resources in other programs and the inspiration of its founder.  
CIHS, along with other institutions providing a curriculum that offers “alternative/complementary” healing approaches, has demonstrated 
there is an audience that desires to learn how to be a holistic practitioner and they can continue to develop and refine their curriculum and 
training as they learn what has been most valuable to their graduates and the people they serve. 

4) Commitment to self-improvement and quality education – the administration and faculty have demonstrated through the self=study and 
earlier activities that they are continually striving toward improving the program’s educational process. The application for WSCUS 
accreditation is an indication of that commitment.  

 
 Areas of needed improvement include: 

1) Narrow business model resulting in limited financial resources – it is my understanding that revenue is predominantly based on student 
tuition with some contributions from Board members and/or family members of the institute’s founder. There is no institutional advancement 
position. While increasing student enrollment will increase revenue, the corresponding costs may still require increased fees and tuition 
without additional sources of income. It was not in my purview to assess the CIHS financial sustainability plan. But the impact of financial 
constraints was evident by the self-study, including a few of the areas described below:  

2) Only part-time faculty – while faculty evaluations indicated students were very satisfied with their classes, the opportunity to learn outside 
the classroom, receive informal advisement, interact with faculty as role models, and participate in professional scholarly activities was 
severely limited because all the faculty must work at other jobs.    

3) Stronger practicum training - establish formal relationships with behavioral health treatment centers, residential facilities, hospitals, 
community clinics, college health centers, etc. These should be entities that are large enough and well structured to support practicum 
student training with actual clinical caseloads, adequate individual and/or group supervision and in-service training experiences – NOT merely 
utilizing practicum students as case management or clerical workers. Ideally, these practicum sites would also have interns from other training 
programs so that a healthy exchange of ideas and clinical case discussions can occur.      
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What goals would you suggest the program set for the next five years? (Please list in order of priority) Provide support for your answer with 
evidence from the self-study and/or interviews.  
  
1) Develop a sustainable financial plan (business model) for the psychology program based on strategic planning that does not rely mostly on 

student tuition – a lack of funds to achieve key goals was raised in both the self-study report and during the interview  
2) At least 60% full-time faculty – this was acknowledged as an area of weakness by the self-study 
3) Establish formal relationships with local community agencies for training sites – the Psychology Program Director identified this as one of her 

main priorities, although there are current challenges in connecting with programs due to COVID-19 as many facilities are working remotely only. 
4) Incorporate individual and cultural diversity into the entire curriculum and have the value of embracing and embodying diversity reflected in its 

student body, faculty, staff and administrators – the current curriculum only offers one course related to “sociocultural influences” on 
intervention strategies. The CIHS self-study interview team acknowledged the need for more diversity training in the curriculum.  

5) Determine if the PsyD degree (scholar practitioner model) would better fit their mission and vision of the graduates of the program – this was not 
addressed in the self-study, although it was briefly mentioned by me in the interview. I believe it would be an important consideration given the 
inconsistency between the program PLO’s and description of typical graduates working in private practice as either psychologists or life coaches 
which contrasts with a PhD/science curriculum. Furthermore, only one of the PLO’s alludes to “examining” (i.e. may include scientific inquiry) of 
people, but all the other PLO’s clearly depict the application of learning to healing practices.      

   
Considering the program’s resources, what are the most realistic and important strategies the program can use to achieve the highest priority 
goals?  

1) Work with the Board to establish a more robust sustainability plan for the psychology program. This would need to be complementary with 
the other programs financial plans, but there are unique and specific opportunities that the psychology program can pursue, such as 
educational and training grants, philanthropy to support the clinical work of practicum students, revenue from operating an in-house clinic, 
etc.   

2) It would be beneficial to conduct a programmatic strategic planning process and/or key-stakeholder retreat (including stakeholders 
external to the program) to delve into the evolution of the current Psychology Program Mission Statement and related Vision and 
Values. This process of self-examination, clarification of programmatic vision and deep dialogue to explore the values reflected can be 
both illuminating and instructive. For example, what does CIHS mean by “whole,” or “holistic?” What does “spirituality” entail (and what 
is not included)? What are “traditional” (aka mainstream/Western) approaches vs. “non-traditional?” (ironically, until recently, what 
had been considered “mainstream” did NOT include actual traditional healing practices). Why does CIHS do the things that they do? 
Given limited resources, what are their highest priorities? Who are the intended groups that graduates of CIHS’s Psychology Program 
are being trained to serve? What factors should drive curriculum development and program activities (licensing requirements, faculty 
capacity/interest, student interest, administrative decisions, market forces, etc.)? How do they balance research versus practical 
applications in the Clinical Psychology program? Should they be offering a PsyD degree in addition to or instead of the PhD? 
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3) Develop ways to integrate classroom instruction with professional and practicum/internship experiences, such as:  

a. In-course instruction using examples from clinical cases, practicum site organizational systems and challenges 

b. Conduct qualitative and/or quantitative research with practicum/internship training sites; case studies, research with client 
population, archival research with non-identified aggregate data, program development/ program evaluation 

c. Co-host clinical case conferences, in-service trainings for staff, CEU trainings for practicum staff offered by faculty with student 
contribution, etc. Minimal/no additional cost and community service agencies are challenged to offer professional development 
for their staff 

d. Practicum seminar – students discuss their practicum experiences, lessons learned, tour facilities, etc. May be able to integrate 
this into an existing course 

   
Would you recommend additional resources to support program success? If so, what are some recommended resources/actions?  
1) Consider initiating an Institutional Advancement Director position to work with the Board Finance Committee or Fundraising Committee (or 

related committee with this responsibility) and Administration to develop a plan and lead development activity for the psychology program and 
others.  

2) Director of Institutional Research and Assessment – there had been an acting director, but I learned this person has left for full-time employment. 
This role could lead all the quality improvement activities for the organization (including maintaining accreditation standards), and/or delegate 
these duties to each Program Director and provide assistance and guidance to ensure consistent systems and processes.  

3) Codify the described changes and improvements into their administrative policies and procedures manual, student handbook, and faculty 
handbook (if not already in place).   

4) Consider a technology platform to support these quality management assessment, monitoring, data management, analyzing and reporting 
activities.   

5) Technology platforms and applications with training to facilitate online instruction that engages students, enhances instruction and course 
presentations, and monitors student achievement on an ongoing basis.   

  
  

Additional comments?  

• Include in your CIHS alumni surveys an evaluation of specific outcome areas, for example: a) how well did your CIHS 
education prepare you for passing the licensing exam (while this is not a primary responsibility of clinical graduate 
programs they can certainly support preparation by aligning the curriculum with current licensing priorities); b) how well 
did CIHS prepare you for employment as a professional in the field (also not the sole responsibility of a graduate education 
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program, but it should contribute significantly); c) what have been contributions of your CIHS educational experience to 
your professional and personal development beyond employability, e.g. enhanced work in an unrelated field, experiences 
and resources learned at CIHS that you draw upon in personal or work life, etc.  

• Incorporate multicultural competency into the curriculum and pedagogical methods. While specific courses in sociocultural 
influences can provide exposure to the impact of culture and racial/ethnic/sexual orientation/social-class/religious 
differences on mental health assessment and approaches to treatment, the process of developing cultural humility, an 
appreciation for other worldviews, and specific culturally responsive therapeutic skills can only be achieved by 
incorporating culturally competent principles and values throughout the curriculum. This will be essential to CIHS’s stated 
goal of increasing the diversity of students, and it is already a required competency of mental health professionals entering 
the field. Every mental health-related licensing board in California (and likely the USA) has specific language requiring 
cultural competency to practice independently. Ethnic minority students already represent over 77% of public school 
students in California and over 52% in the country. The future of professional psychology in the USA (and most of the world) 
will be strongly influenced by the evolving demographic diversity and increasing awareness of diversity and issue of health 
disparities and social inequities which have a direct impact on mental health status. 

• Consider the definition of “community” to include ethnically and socio-economically diverse communities. How does CIHS 
prepare graduates to serve persons from all walks of life, including those that cannot afford private practice fees? Learn the 
benefits and challenges of a more diverse student body. How can models and treatment methods taught in CIHS Psychology 
Program be applied to persons also struggling with poverty, housing and food insecurity, domestic and community violence, 
etc.? 

 

  
    

 

 

 



50 
 

 
 
 
 

Quality Improvement Plan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



51 
 

CALIFORNIA INSTITUTE FOR HUMAN SCIENCE 
Psychology Program Review 
 
QUALITY IMPROVEMENT PLAN – 2020-2025 
June 2, 2020 
 
Program Name: ___________________________ 
 
Dean of Academic Affairs’ Signature: _________________________ 
 
Program Director’s Signature: ____________________________________ 
 
This Quality Improvement Plan (QIP) is based upon the Program Review that was conducted by 
the Psychology Program between February and May 2020, resulting in a Program Review Self-
Study and then an External Review. The information set out in the chart below draws upon the 
following: 
 

1) The many recommendations expressed at various places within the Self-Study document, which 
was completed in mid-May 2020. Those recommendations were prioritized and categorized by 
the Program Director, the former Acting Program Director, and the Dean of Academic Affairs. 
They were then shared with Dr. David Young, the External Reviewer who was responsible for 
reading/reviewing the Self-Study, conducting an interview with Psychology Program 
constituents (May 28, 2020), and delivering a report based upon his reading of the Self-Study 
and observations gained through the interview.  

 
2) Suggestions shared by Dr. Young, who had read and reviewed the Self-Study document, with the 

Program during his interview of the Program Director, the former Program Acting Director, a 
Program student, and the Dean of Academic Affairs on May 28, 2020. Dr. Young submitted his 
report on Monday, June 1.  
 

 
RECOMMENDED ACTIONS FOR 
IMPROVEMENT 

PLANS FOR 
ACHIEVEMENT 

TIMELINE 
FOR 
COMPLETIO
N 

RESPONSIBLE 
PEOPLE 

Curriculum 
     Curriculum Development 
 

1. The Program will develop increased 
curriculum structure, coherence, and 
sequencing as means of delivering 
more effective education and 
improving student learning, and 
“determining the knowledge, skills, 
training experiences and areas of 

 
 
 
Complete 
curriculum 
mapping, with 
levels of 
mastery and 
sequencing 
indicated, and 

 
 
 
September 
2020, with 
Faculty 
Senate 
approval of 
changes. 
 

 
 
 
All Program 
faculty involved. 
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competency [we] envision for 
graduates.” (Derives from review of 
curriculum map and subsequent 
discussion among faculty and the 
Acting Director of Assessment and 
Organizational Research; also from 
External Review’s call for 
development of Program strategic 
planning) 

 
2. The Program will engage its faculty 

actively in curriculum development 
and assessment to promote 
improved student learning. (Derives 
from Self-Study’s consideration of 
adjunct faculty; also from External 
Review’s call for “increased faculty 
engagement”) 

then make 
appropriate 
changes to the 
curriculum.    
 
Conduct a 
Program Retreat 
to reflect on 
Program Review 
and to plan for 
the coming 
years. 
 
 
 
 
 
 
 
 
 
 
 
 
Quarterly 
meetings to 
review the 
Quarter’s 
syllabi, CLO-PLO 
links, 
assignments, 
and student 
course 
evaluations, and 
to recommend 
changes to 
improve student 
learning.                                                                                                                                                        

 
 
 
 
September 
2020. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At the 
conclusion of 
each Quarter. 

 
 
All Program 
faculty involved. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All Program 
faculty involved. 

Program 
     General Prog. Development 
 

1. The Program will implement and 
monitor the MA to PhD advanced 
standing policy. (Derives from the 
recent approval of that new policy; 
also, communication with Program 
students) 

 
     Clinical Prog. Development 

 
 
 
The policy will 
be implemented 
Summer 2020 
and monitored 
thereafter. 
 
 
 
 

 
 
 
Summer 2020 
and ongoing. 
 
 
 
 
 
 
 

 
 
 
Program 
Director. 
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1. The Program will develop 

community relationships that can 
provide students with practical 
experiences. 
(Derives from 
Self-Study, 
“Program 
Mission and 
Goals, Future 
Mission and 
Goals”; also 
from “Fall 
2019 Student 
Course 
Evaluations – 
Summary”; 
also from 
repeated 
emphasis in 
the External 
Review; also 
from 
Program 
curriculum 
map) 

 
2. The Program will develop new 

courses, including practicum 
sequences, that meet clinical 
licensing and other requirements. 
(Derives from Self-Study, “Program 
Mission and Goals, Future Mission 
and Goals”; also from repeated 
emphasis in the External Review) 

 
     Prog. Expansion 
 

1. The Program will review and 
potentially develop and implement 
MFT and LPCC programs, options 
with the clinical licensure program, 
and certificate programs. (Derives 
from Self-Study, “Program Mission 
and Goals, Future Mission and 

 
 
 
 
Outreach to – 
and 
establishment of 
relationships 
with – local and 
regional 
organizations. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Develop one 
course by Fall 
2020, another 
by Winter 2021; 
implement by 
Winter 2021. 
 
 
 
 
 
 
 
 
 
 
 
Director and 
former Acting 
Director will 
work together 
to potentially 
develop these 
new programs 
and emphases. 
 

 
 
 
Several 
relevant 
relationships 
initiated by 
Winter 
Quarter 2021. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As noted. 
Students will 
enroll in the 
first 
Practicum 
course in 
Winter 2021. 
 
 
 
 
 
 
 
 
 
 
 
Potential 
development 
of options by 
Spring and 
Summer 
2021; 
potential 
implementati

 
 
 
 
Program 
Director and 
faculty, and 
Dean of 
Academic 
Affairs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Program 
Director, who 
has expertise 
with such 
courses. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Program 
Director and 
former Acting 
Director, with 
Senate and IEC 
approvals if 
called for. 
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Goals”; and from repeated 
emphasis in the External Review) 

 
2. The Program will develop and 

implement a plan to “strengthen … 
individual and multi-cultural 
diversity.” (Derives from the 
External Review) 

 
     Prog. Assessment 
 

1. The Program will complete the 
Master’s PLO assessments to 
supplement the recently developed 
PhD PLOs and then use PhD and 
Master’s PLO assessment data to 
make appropriate changes. (Derives 
from completion of PhD PLOs and 
need to complete Master’s PLOs) 

 
2. The Program will complete 

additional Quarterly CLO and 
summative assignment assessments 
and use the data to make 
appropriate changes. 
(Derives from 
Winter 2020 
CLO and 
summative 
assignment 
assessments 
and the need 
to implement 
these during 
subsequent 
Quarters to 
develop 
trend data) 

 
3. The Program will re-assess all PLOs 

in 2022 and 2024 and use the data 
to make appropriate changes. 
(Derives from completion of PLO 
assessments in 2020 and the desire 
to develop trend data) 

 

 
 
 
 
 
 
 
 
 
This will be 
incorporated in 
the strategic 
planning at the 
Annual Retreat 
in September 
2020 (see 
“Program – 
Curriculum” 
above) 
 
 
 
Master’s PLOs 
completed by 
Program faculty, 
who also 
develop and 
implement 
changes to 
improve student 
learning. 
 
 
 
 
 
 
 
 
These will be 
completed for 
Spring 2020 and 
every Quarter 
thereafter, and 
appropriate 
changes made to 
improve student 
learning.  
 
 

on by Fall 
2021. 
 
 
 
 
 
 
 
 
 
September 
2020 for 
initial plan, 
with 
implementati
on in Winter 
2021. 
 
 
 
 
 
Master’s PLOs 
completed by 
December 
2020; 
changes 
developed 
and 
implemented 
by Winter 
2021. 
 
 
 
 
 
 
 
 
Quarterly. 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
All Program 
faculty, with 
approvals by 
Faculty Senate 
and IEC. 
 
 
 
 
 
 
All Program 
faculty involved; 
Faculty Senate 
and IEC to 
review and 
approve. 
 
 
 
 
 
 
 
 
 
 
 
The Program 
faculty will 
administer, 
while the Dean 
of Academic 
Affairs will 
collect and 
analyze the data. 
The Program 
will then 
develop and 
implement 
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4. The Program will complete another 
Program Review in 2024 and then 
make appropriate changes in 2025. 
(Derives from completion of 2020 
Program Review and desire to 
develop trend data) 

 
 
 
 
 
 
The same 
procedures used 
in 2019-2020 
will be used to 
assess the PLOs. 
 
 
 
 
 
 
 
The Program 
Review will 
again follow the 
guidelines in the 
“Program 
Review Manual.” 
To date, PLO 1 
was revised as a 
result of the 
assessment and 
recommendatio
ns for action on 
PLO 3 have been 
developed) 

 
 
 
 
 
 
 
By Summer 
2022 and 
Summer 2024 
the 
assessments 
will be 
completed. 
 
 
 
 
 
 
 
The Program 
Review will 
be completed 
by the end of 
2024 and 
appropriate 
changes 
implemented 
by Summer 
2025. 

appropriate 
changes. 
 
 
 
 
 
 
Program faculty, 
with the 
Director 
assuming the 
lead. 
 
 
 
 
 
 
 
 
Program faculty, 
with the 
Director 
assuming the 
lead. 
Appropriate 
approvals by the 
Faculty Senate 
and the IEC. 
 
 
 
 
 
 
 
 

Students 
     Student Satisfaction 
 

1. The Program will develop and 
implement an annual Student 
Satisfaction Survey and then use the 
data to make appropriate changes. 
(Derives from 
Self-Study, 
“Student 
Satisfaction – 

 
 
 
The Program 
faculty will 
develop and 
administer the 
survey, and then 
analyze the 
results and 
make 

 
 
 
The initial 
survey will be 
completed by 
the end of Fall 
2020. 
Subsequent 
surveys will 
be completed 
by the end of 

 
 
 
Program faculty, 
with the 
Director 
assuming the 
lead. Approvals 
by Faculty 
Senate and IEC 
as appropriate. 
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Recommend
ations for 
further 
determining 
student 
satisfaction”; 
also from 
Student 
Advisory 
Senate’s brief 
Student 
Survey 
conducted in 
February 
2020) 

 
2. The Program will repeat its annual 

interview process  of all students  
and then use the information to 
make appropriate changes. (Derives 
from the need to follow up on 
interviews with all students in 
Winter/Spring 2020 by the Director) 

 
 

3. The Program will engage students 
actively in curriculum development 
and assessment, and incorporate 
student input in making appropriate 
changes. (Derives from Student 
Advisory Senate meeting minutes 
and from Curriculum Committee 
meeting minutes noting the student 
liaison) 

 
4. The Program will expand research 

opportunities for students in an 
effort to broaden and improve 
student learning. (Derives from 
interaction with Student Advisory 
Senate and from Program faculty 
discussions; also from the External 
Review) 

 
     Student Learning 
 

appropriate 
changes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Program 
Director will 
conduct the 
interviews and 
provide 
summary 
reports with 
recommendatio
ns. The 
interviews of all 
students 
conducted 
Winter/Spring 
2020 provide an 
excellent 
foundation for 
helping students 
attain success in 
the Program) 
 
The Student 
Advisory Senate, 
working with 
the Curriculum 
Committee, will 
share 
recommendatio
ns with the 
Program. 
 
 
 
 
 
 

each Fall 
Quarter. 
 
 
 
 
 
 
 
 
 
 
 
By Summer 
2021 and 
every 
Summer 
Quarter 
thereafter. 
 
 
 
 
 
 
 
 
 
 
 
This will be 
an ongoing 
process, 
2020-2025. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Research 
opportunities 
will be 

 
 
 
 
 
 
 
 
 
 
 
 
The Program 
Director, with 
all Program 
faculty assisting 
in implementing 
recommendatio
ns. 
 
 
 
 
 
 
 
 
 
The Student 
Advisory Senate, 
the Curriculum 
Committee and 
its Student 
Liaison, and the 
Program faculty. 
 
 
 
 
 
 
 
 
 
 
Program faculty 
and leaders who 
represent the 
research 
opportunities. 
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1. The Program will continue to review 
all student course evaluation and 
mid-course evaluation data 
regularly and make appropriate 
changes. (Derives from two 
Quarters of data and desire to 
develop trend data) 

 
See also “Program Assessment” 
above. 
 

2. The Program will conduct an 
“annual review of each student’s 
overall achievement to date” and 
“progress toward graduation” 
(Derives from the External Review) 

 
 

3. The Program will enhance current 
support services for students to 
assist them throughout their study. 
(Derives from the External Review) 

 
 
 
 
Program faculty 
will identify 
appropriate 
research 
opportunities 
and then 
present them to 
the students. 
 
 
 
 
 
 
 
 
 
 
The Dean of 
Academic 
Affairs will 
present 
Quarterly and 
mid-course 
reports to the 
Program, which 
will then 
develop 
recommendatio
ns and make 
appropriate 
changes. 
Changes from 
Fall 2019 
evaluation data 
have already 
been 
implemented. 
 
This should be 
included in the 
annual Program 
Retreat (see 
above under 
“Program – 
Curriculum) and 

identified by 
Winter 2021 
and then 
opened to 
students in 
Spring 2021. 
 
 
 
 
 
 
 
 
 
Quarterly and 
following the 
mid-Quarter. 
 
 
 
 
 
 
 
 
 
 
 
 
September 
2020 and 
each 
September 
thereafter. 
 
 
 
 
 
 
 
September 
2020 and 
every 
September 
thereafter. 

 
 
 
 
 
 
 
 
 
 
 
Dean of 
Academic 
Affairs and 
Program faculty. 
 
 
 
 
 
 
 
 
 
 
 
 
All Program 
faculty. 
 
 
 
 
 
 
 
 
 
 
All Program 
faculty. 
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should use SAP 
data. Each 
student should 
be notified of 
status. 
 
 
This will be on 
the agenda for 
the Annual 
Retreat. 

Faculty 
     Faculty Development 
 

1. The Program will provide additional 
support for faculty professional 
development, particularly for a 
scholarship of teaching and 
learning. (Derives from data from 
“Faculty Professional Development 
Form,” “Faculty Scholarship 
Survey,” and “Faculty Self-
Evaluation Form”; also from the 
External Review) 

 
2. The Program will develop synergies 

with the two other academic 
Programs and opportunities for co-
teaching in support of 
transdisciplinary and holistic theory 
and practice. (Derives from CIHS 
principles and ILOs) 

 
3. The Program will continue the 

annual “Faculty Evaluation System” 
and, working with each faculty 
member, use the data to make 
appropriate changes in teaching and 
student learning. (Derives from 
completion of one annual cycle and 
the desire to develop trend data 
over time) 

 
4. The Program will work with the 

administration to ensure that 
faculty are supported appropriately, 
particularly with “technology 
platforms and applications with 

 
 
 
This will be 
negotiated as 
part of the 
annual budget 
process. Also, it 
will be 
considered at 
each Annual 
Retreat each 
September. 
 
 
 
 
 
 
 
 
 
 
This will be 
developed in a 
process that 
includes all 
three academic 
Programs and 
the Faculty 
Senate. 
 
 
 
 
 
 
This plan, 
developed in 

 
 
 
By Summer 
Quarter 2020 
and reviewed 
every 
Summer 
thereafter as 
part of the 
budget 
development 
process. Also, 
within the 
September 
Annual 
Retreat each 
year. 
 
 
 
 
 
 
This will be 
developed by 
Summer 2021 
and 
implemented 
in Fall 2021. 
 
 
 
 
 
 
 
Annually 
between 2020 

 
 
 
Program faculty 
in conjunction 
with the CIHS 
administration. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The three 
Program 
Directors will 
coordinate, with 
input from the 
Faculty Senate, 
the Curriculum 
Committee, and 
the Dean of 
Academic 
Affairs. 
 
 
 
The Dean of 
Academic 
Affairs and the 
Program faculty. 
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training to facilitate online 
instruction.” (Derives from the 
External Review) 

 
 

Fall 2019, will 
continue each 
year and will 
include student 
course 
evaluations, 
faculty self-
evaluation, and 
evaluation by 
the Dean of 
Academic 
Affairs. 
 
 
 
 
 
This will be part 
of the CIHS 
annual budget 
development 
process. 

and 2025, and 
concluding 
each Summer 
with 
individual 
faculty 
members 
meeting with 
the Dean of 
Academic 
Affairs to 
discuss plans 
to improve 
teaching and 
learning. 
 
 
 
 
Summer 2020 
and every 
summer 
thereafter. 

 
 
 
 
 
 
 
 
 
 
 
 
Program 
Director in 
conjunction 
with the CIHS 
administration. 

Graduates: 
 

1. The Program will repeat the 2020 
Alumni Survey and seek the kind of 
information noted by the External 
Review. (Derives from the External 
Review) 

 
2. The Program will establish an 

alumni network and develop 
alumni/current student 
relationships. (Derives from the 
External Review) 

 
 
This survey will 
be revised 
appropriately 
and then 
administered to 
all Program 
graduates. 
 
 
 
This will be 
explored at the 
Annual Retreat 
in September 
and fleshed out 
in a plan in Fall 
2020, and then 
implemented 
thereafter. 
 
 
 
 

 
 
Winter 2021 
and each 
Winter 
thereafter. 
 
 
 
 
 
September 
2020 and 
thereafter.  

 
 
Program faculty. 
 
 
 
 
 
 
 
Program faculty.  
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